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Preface
This bachelor thesis consists of the results of a research into two forms of cooperative learning in secondary education: same-gender and mixed-gender cooperation. The thesis is commissioned by Fontys University of Applied Sciences and written by two students of the Teacher Training departments English and Geography. The bachelor thesis   entails  research analysis into a teaching-related subject. The research must be supported by a theoretical framework and completed with a substantiated conclusion. The ultimate goal is to write recommendations that can be applied in the professional field of current Dutch secondary education. 
Thanks to the eye-opening feedback and unrelenting support of our supervisors, this thesis was brought to a successful conclusion. Therefore, a special word of thanks to our supervisors Tineke Ausems and Marcel Sevenich for not giving up on us and dedicating a lot of extra time. Thanks also to Graaf Huyn College Geleen and its pupils for enabling us to execute the practical part of the thesis. Last but not least, we would like to thank Niek van den Bogert for his unselfish dedication, lots of great inspiration and useful comments. 
Sittard, June 2012
 Amy Vroemen
Summary
The Dutch educational practice has shown that the cooperative process in same-gender cooperative groups in secondary schools does not go well. Boys’ groups in particular showed difficulties in the areas of complying with the social rules of interaction and decision-making. In the girls’ groups decision-making has not been flawless either. Problems in same-gender groups are likely to be due to gender-related factors that express themselves during the social process of cooperation. As the social issues in same-gender groups seem to undermine the cooperative process as a whole, it is important to find the ideal gender-composition of secondary school cooperative groups. Finding this ideal gender-composition for cooperative groups implies having to answer the question which group composition (same-gender or mixed-gender) is most effective, looking at the effectiveness of the cooperative process. After having studied parts of Swaab’s, Jolles’ and Krabbendam’s theories, a cooperative exercise was designed to investigate the difference between the cooperative processes of same-gender and mixed-gender groups of secondary school pupils. Coded transcriptions obtained through video analysis proved that the social rules of interaction were best respected in mixed-gender groups with a female leader figure. These groups also displayed an acceptable way of decision-making. Ultimately, general recommendations and specific recommendations for the English classroom have been written based on these conclusions. In these recommendations a lot of attention is paid to guidance of the social aspect of cooperation, as this proved to be the key element of a successful cooperative process.  
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Introduction
During my internship at Graaf Huyn College Geleen, I carried out a project in my first form classes (KB-level and TL-level). This project involved a varied cooperative exercise. Mixed groups of five pupils in the age of 12 had to design and implement a TV commercial during six lessons. During the execution of the project it struck me that the process of cooperation was more difficult in the groups that mainly contained boys than in the groups that mainly contained girls.

The boys were constantly occupied with each other, did not really take part in the execution of the project and the girls looked rather helpless. Occasionally they did an attempt to keep the boys focused, but usually without success. Surprisingly, cooperation in the groups that mainly contained girls did not go without problems either. In these groups there were some girls that tended to take on the boys’ role and were easily distracted.

Dion Ehlen is studying to become a Geography teacher and I (Amy Vroemen) am studying to become an English teacher. We are both involved in secondary education. To us the observations above were a direct motivation to occupy ourselves with a research into the process of cooperation in same-gender and mixed-gender groups of pupils. 
This research is carried out to investigate the differences in the process of cooperation between same-gender groups and mixed-gender groups of pupils. We believe that it is particularly important to research how teachers can best compose the cooperative groups in which their pupils take part. As cooperative learning is becoming more common and important in secondary school curricula, our pupils should be enabled to work in groups composed in such a way that they benefit from cooperative learning in an optimal way. 
First of all  available literature on the subject of cooperation in general will be looked into, as well as the differences between boys’ and girls’ brains, and some research into mixed gender cooperation. Subsequently a description of the research we have carried out and the results we have found will be given. The research was carried out in two first form HAVO classes of Graaf Huyn College in Geleen, the Netherlands. Students were 12 or 13 years old. In each first form class three research groups were chosen, each research group consisted of four pupils. One group at a time was separated from their classmates and taken to an empty classroom to execute the research assignment. In both first classes the three research groups were composed as follows: Group 1 consisted of four boys, Group 2 consisted of four girls and Group 3 consisted of two boys and two girls. The research assignment was a so-called ‘whodunit’ exercise; a cooperative exercise during which students need to cooperate to find the correct answer. The whodunit exercise can be found under ‘appendices’. The complete exercise was carried out in a Dutch speaking setting. 
All data was collected after the execution of the exercise in all 6 research groups from the two first form classes. Data consisted video material shot during the execution of the exercise. Subsequently this data was transcribed and coded in tables (transcription and coding tables can be found under ‘appendices’. The results were processed in tables and graphs where they could be displayed in both numbers and percentages. The next stage will be to draw conclusions from our analysis and to give our separate recommendations as we operate in different fields of secondary education (Geography and English).
Chapter 1 – Background, Context & Hypothesis 

In this chapter we aim to present a comprehensive picture of relevant theory. The summary of the theory is substantiated with quotes by the authors. In the first paragraph two opposite visions of prominent Dutch brain researchers, Jelle Jolles and Dick Swaab, are discussed.  The second paragraph, subsequently, tackles various aspects of mixed-gender and same-gender cooperative learning. Each paragraph is concluded with a personal interpretation of, and opinion on, the preceding summary of the theory. The theoretical framework is completed with a hypothesis about the research that will be executed. 
1.1
 Background Information -  Brain Research

When using cooperative exercises in class it is striking that once there are multiple boys in one cooperative group (both heterogeneous and homogeneous) the quality of the cooperative process seems to deteriorate. Pupils seem to be more easily distracted and discussion is chaotic, which does not positively influence the final outcome of the exercise. Looking at Jelle Jolles’ book ‘Ellis en het verbreinen’1 this could be explained by the fact that boys' brains develop in a different way than the brains of girls:

The male and female brain are virtually identical in construction and set-up, however, certain functions and abilities develop slightly different in boys than in girls. The Dutch educational system does not take this into account, though. In the current Dutch educational system, girls’ brains mainly take advantage. Education nowadays is more in line with the ‘language-orientated’, more social girls’ brain than with the motor and spatial orientated boys’ brain. For boys it is quite normal to be very lively between the age of 7 and 14, they still have to develop their ‘brake-button’. Being lively, however, does not necessarily mean being uninterested or stupid.

Already in the womb brains develop in a male or a female direction. Differences between men and women appear to reveal themselves from a young age and are hardly impressionable by upbringing. One thing is that boys are more active than girls. This can be explained by a sex hormone called testosteron that is much more prevalent in boys than in girls. 


According to Jolles differences in behaviour and cognition between boys and girls are caused by differences in the maturation of the brain: certain structures develop in various ways. In general girls are more linguistically developed and boys are better at beta skills.2  There may also be a great variety in developmental speed within a group of boys in the same age and within a group of girls in the same age. The order in which brain parts mature seems to be equal in all children, but the period in which these children go through the successive stages is highly variable: ‘individual variability’. ‘It is very important to keep in mind that there are children and adolescents that develop at a different pace, but they do possess the same talents as fast-developing pupils.’ (Jolles, 2011)
This variability in cognitive development is a major reason why some children are years ahead of other children in the development of certain skills: many boys are still in puberty when most girls are already past it. It must be said that these leads are only temporary; around the age of 25 this variability has largely disappeared.
 Nonetheless, Jelle Jolles states that it is important to continue to expose both boys and girls to various methods; even if they sometimes seem to have much difficulty:
A teacher should expose his pupils to all learning strategies and make sure they practice with all of them. It is important that a teacher realizes the many ways of solving a problem may change for a child over time. A strategy that is used every day by this child, may be completely useless to that same child in two years.2‘ It is important not to pin children and adolescents down too early on one particular learning style they use. It is almost certain that these learning styles are not fixed but variable.’ (Jolles, 2011)
Jelle Jolles persists that there are differences between brain development in boys and girls but that individual variability is also very common. Dick Swaab, another Dutch brain researcher claims, the complete opposite.
 He states that the brain-related differences between boys and girls - that will reveal themselves later on in society - have been preset from the very first beginning. ‘There are certain brain structures that develop at a later stage in life, but our brain is ‘set’ early on in life – like a certain temperature is set in a thermostat – and it can hardly be influenced.’ (Swaab, 2005)
One of the stereotype behavioural differences between boys and girls is their behaviour when playing. It is often said that this behaviour is forced upon us by our environment. Boys are often more active, wilder and prefer playing with soldiers or cars, while girls prefer to play with dolls. Alexander and Hines
, however, showed us that this behavioural difference indeed has a biological base and is not forced upon us by society. They substantiate this with research into the behaviour of chimpanzees: They offered dolls, cars and balls to a group of chimpanzees. The vast majority of the female monkeys chose to play with the dolls and started to display typical maternal behaviour. The male monkeys, on the other hand, showed more interest in playing with the cars and a ball. This proves that the preference for specific toys is not forced upon us by society. These preferences have been preset in our brains to prepare us for our role in society later on. Girls are prepared for motherhood and boys for fighting and more technical tasks. The mechanism underlying these preferences goes back by  millions of years in our evolutionary history, as the choices of the monkeys show us.  
Both Jelle Jolles and Dick Swaab are of the opinion that the male and female brain are different, however there is an important difference: Dick Swaab believes these differences are innate, where Jolles states that these differences are created during development and are influenced by our environment. Both theories are plausible and well-substantiated by scientific evidence, however Dick Swaab theory is more deterministic and that makes it more unrealistic in my opinion. Truth must be somewhere in the middle: some brain features are indeed innate but can be influenced by our environment to develop in a certain direction. This means that teachers still have a very important role in their pupil’s development. They should take into account that children develop at different speeds and thus offer appropriate learning materials. This may mean that different children in the same classroom are occupied with different levels of learning material. It is also the responsibility of both teachers and parents to keep exposing pupils to different learning styles, even if they do not show much interest at first. As children develop their need and preference for a specific learning style may change, and they should have all the options at hand. 
1.2 Context -  Literature on Mixed-Gender and Same-Gender Cooperation

After having discussed the differences between the male and female brain in the previous paragraph, it is useful to take a closer look into how these differences reveal themselves during both mixed-gender and same-gender cooperation. This paragraph deals with the most important aspects of cooperation for both men and women: motives to cooperate, the environment of cooperation and the roles during cooperation. The paragraph is completed with a short analysis of the theory discussed.
1.2.1.  Motives for Cooperation
When looking purely at the cooperation between boys and girls we immediately encounter an important difference: the target of cooperating. Lydia Krabbendam, professor at VU, claims that girls have a completely different goal than boys at the start of the cooperative process: Research, by Lydia Krabbendam, into social dilemmas suggests that boys and girls have different motives to cooperate with peers. Girls want to avoid being duped themselves if the other group members do not cooperate. But if they are not at risk themselves, they will choose cooperation instead of self-interest. Boys, on the other hand, are more willing to take risks but tend to choose for themselves if this yields better results than cooperation. To boys, status is an important motive for cooperation. Thereby, boys are more focused on the group than girls: if boys feel that they are representing a group, for example their own school, their commitment increases dramatically, as well as their competitive nature against the opponents. In other words: cooperation is mainly interesting to boys when there is an element of competition present. To girls it is most important that they are not being duped by a lack of commitment of their partner.
‘The educational system is dealing with individual pupils. Some benefit from competition, others from cooperation. The first category consists mainly of boys, the second mainly of girls. The challenge for the educational system is to stimulate pupils from both categories. And to do so without introducing stereotypes that provoke the expected behaviour.’ (Krabbendam, 2005)
Judging by Lydia Krabbendam’s theories above, three main things can be concluded about a teacher’s task:
1. Girl’s worries about being duped by their group members could be eliminated by awarding individual points as well as a group mark.
2. To stimulate boys it is advisable to add an element of competition to the cooperation exercise.
3. To avoid stereotypes it might be a good idea to assign students with roles they would not take on themselves, for example, give a quiet boy the role of discussion leader. This way students might flourish in ways nobody expected. 

1.2.2. Environment of Cooperation
Recent research at the University of California by Charness & Rustichini
 shows that the environment in which men and women cooperate, may also have a great effect on their cooperative behaviour: This research shows that surprisingly, men and women are found to show similar levels of cooperation. Previously, women were considered to be more cooperative than men. However, information has been found which should be considered when looking at mixed gender cooperation. The tendency to cooperate, for both men and women, depends highly on who is watching. Men are found to be less cooperative when being watched by their own group. When they are watched by the opponent’s group, they are more willing to cooperate. Women display complete opposite behaviour: they are more motivated to cooperate when their own group is watching them. It should be noted that the level of cooperation is equal for both men and women when watched by people from outside their own group. This means that there is only a difference in the level of cooperation of men and women when they are watched by their own group members. This fact could be explained by the different social signals men and women want to send to their group members; men prefer to show their toughness and women want to signal that they are willing to cooperate. ‘The fact that differences are strong when participants play in front of the in-group audience, and are absent otherwise, strongly suggests that the signal sent to in-group members concerning social behavior is the driving force of the difference.’ (Charness & Rustichini, 2009) 
After reading Charness & Rustichini’s research article on the influence of the environment of cooperation, two suggestions can be made:

1 - As boys are more motivated when they are watched by the opponent’s group, having all the cooperative groups work in the same room might be advisable, as it could positively influence the boys’ motivation to cooperate. 
2 - Having pupils from another cooperative group watch and make notes on the cooperative process of a rival group, might improve the cooperative process (boys become more motivated to cooperate) as well as the reflective skills of the pupils watching. 
In general it can be concluded that adding a competitive element to the cooperative exercise is likely to have positive effects on the cooperative process. 
1.2.3. Roles during cooperation
Research by professor Kemp
, aimed at investigating the different roles men and women take on when cooperating, shows that girls take more of a leadership role in mixed groups. When working in an all-female group, girls indicated that they did not want anyone to feel bad in the group. The problem that rises from this social behaviour is that decision-making in an all-female group became very difficult because the girls did not want to challenge the other girls’ opinions. The mixed gender group proved to be more efficient in decision-making as the boys did challenge the girls’ ideas and discussion became more intense. Moreover, the product of cooperation was more original because the boys would provide more critical analysis of proposed ideas. ‘The female groups tended to make decisions far more quickly than the groups containing male students. Another interesting observation was that in the group discussions the female students in mixed-gender groups seemed to hold their own with the male group members when making group decisions.’ (Kemp, 2004)
In mixed groups and all-female groups decisions were generally made by reasoning and persuasion, in contrast to the all-male groups, where boys often chose to use random methods like ‘rock, paper, scissors’ when consensus was not reached. In groups where there were girls present, either all-female or mixed, random decision making never occurred. 
These results could be explained by the general view that females are more eager to find correct answers when learning. Girls would not feel comfortable with random decision making because too much is left to chance. Another interesting finding was that female pupils tended to become more active in their classroom during cooperative exercises. Girls may be more active in smaller groups because the chance of feeling humiliated is smaller than when participating in a whole group setting.
After having read Kemp’s research on role-taking, two negative effects of same-gender cooperation can be highlighted:
1 – All-female groups tend to have an ‘leadership problem’ as girls do not want their female group members to feel bad. This has a negative effect on the cooperative process as proposed ideas are not often criticized. Decision-making becomes more difficult because there are too many options to choose from. 


2 – In all-male groups the problem mainly lies in decision-making part. Boys do challenge their group members ideas but when consensus is not reached they tend to choose a rather dangerous method of decision-making: Random methods. Simply providing an answer and thus completing the task seems to be more important to them than providing a correct answer. 

Considering the negative aspects of same-gender cooperation stated above, it can be concluded that mixed-gender cooperation might be more effective than same-gender cooperation. Results from Kemp’s research substantiate this statement:
- Discussion in mixed-gender groups proves to be more profound because ideas are being criticized and thus the product of cooperation tends to be more varied. 
- Decision-making does not occur by using random methods as girls tend to be more eager to find a correct answer. 

1.3
Hypothesis

After having processed the above mentioned theories on cooperative learning in the precious chapter, we have formulated the following hypothesis:

We expect the cooperative process to be more effective in mixed groups than in same gender groups of pupils. In mixed groups cooperation will be more balanced because of the positive input of both boys and girls; where in same gender groups the cooperative process will only benefit from either specific male or specific female qualities. 
Chapter 2 -  Research Question
The purpose of this study was to compare the process of cooperation in same-gender groups and mixed-gender groups of pupils:
Research question
Considering the effectiveness of the cooperative process of boys and girls in a classroom, which group composition, same-gender or mixed-gender is most effective?
The following sub questions were investigated during this action research study: 
1 Is there a significant difference in the process of cooperation between the two classes in which the research was conducted?

(In) which research group (boys, girls or mixed):
2  best respects the social rules of interaction?
(The number of times the rules of interaction are broken, is counted. The group  with the lowest number, performs best in respecting the social rules of interaction.)

3  performs best in exchanging information effectively ?
(The number of times information is transferred (by giving new information and by explaining given information as well as asking for new information and explanation), is counted. The group with the highest number, performs best in exchanging information effectively.)

4  is involvement best distributed among all participants ?
(The number of quotes of each individual pupil within a cooperative group is counted and compared to the other group members. The group in which these numbers are closest together, involvement is best distributed among all participants.)


Chapter 3 – Methods
3.1
Setting & Participants

The setting for this research study was a secondary school in the city of Geleen, situated in the south of the Netherlands. The school houses about 2500 students, in the age of twelve to eighteen, from all levels of secondary education. A total of 24 first form HAVO-level students participated in this study. They were all 12 or 13 years old. There were 12 pupils from class A (6 boys and 6 girls) and 12 pupils from class B (6 boys and 6 girls). Within a group of 12 pupils from the same class, three cooperative groups were composed:
Group 1: 4 boys from class A








     Group 2: 4 girls from class A








     Group 3: 2 boys and 2 girls from class A






      The same was done in class B. 

The pupils were picked randomly by their tutor. 
3.2
Cooperative Exercise

Each group of four pupils was presented with a ‘Whodunit mystery’ written by Amy Vroemen. The story as well as the execution of the cooperative exercise were in Dutch, the first language of the children The story contained four different witness statements of the same event: a murder. Each pupil received one of the four statements. The aim of the exercise was to identify the murderer by working together as a group, as every student had indispensable information to solve the mystery. Together with the four different stories (each story contained approximately 400 words), all four pupils were provided with an introduction to the story (who has been murdered etc.) and a roadmap containing for steps to complete the exercise. This roadmap will be further discussed in the ‘Procedure’ section of this chapter. The complete Whodunit Exercise can be found under ‘Appendices’. 

3.3
Procedure

All 24 pupils taking part in the study, carried out the cooperation exercise on the same day during a timeframe of two hours, divided into 6 groups. During one of their lessons, each group of four was separated from their classmates and taken to an empty classroom. They were able to work in complete silence without being distracted by classmates. There was no contact between pupils who had completed the exercise and pupils who had not yet completed the exercise. Each group received exactly the same instructions (roadmap) on a sheet of paper. They were not allowed to ask any questions to their observer. They had a maximum of 60 minutes to complete the task. The pupils are instructed as follows:
Step 1: Each pupil writes down all the facts in their story individually. You are going to create a time schedule of all the actions of your character. You are not allowed to discuss during this step.
Step 2: You are going to share your information verbally with the other persons in your group. You are not allowed to exchange notes, keep your sheet of information to yourself.

Step 3: As a group you are going to discuss who could be the murderer and why the other persons are innocent. 

Step 4: As a group, you are going to write down your final conclusion on 1 collective sheet of paper. Also state why the other persons are innocent. 
3.4
Data collection

All six groups were filmed during the execution of the cooperative exercise. The video material was saved on an SD data card and consisted of 6 separate video files with audio. 
3.5
Data analyses

All video and audio material was transcribed in a table and each statement was assigned a code. The statements were analyzed and coded using the following coding scheme:
Table 3.1  Coding table 
	Code
	Name
	Definition

	1
	Time off Task
	Statements that do not relate to any aspect of the exercise.

	2
	Regulation
	Discussion on how to tackle the task: planning, defining the different roles and tasks.

	3A
	Breaking Discussion Rules:

Talking Simultaneously
	Pupils talk simultaneously and do not listen to each other.

	3B
	Breaking Discussion Rules:
Interrupting
	Pupils do not let the other person finish his/her sentence.

	3C
	Breaking Discussion Rules:
No Plenary Discussion
	Pupils talk to one or two other members of the group; they do not address the entire group.

	3D
	Breaking Discussion Rules:
No waiting for each other
	Two or more pupils start discussion while (an)other member(s) of the group is not finished with the individual part of the exercise.

	4A
	Knowledge Sharing:
Ask for clarification
	Pupils ask for further explanation about a given statement.

	4B
	Knowledge Sharing:
Ask for new information
	Pupils ask other members of the group to share their information.

	4C
	Knowledge Sharing:
Give clarification
	Pupils give further explanation about a given statement.

	4D
	Knowledge Sharing:
Information transfer
	Pupils share new information with their group members.

	4E
	Knowledge Sharing:

Confirmation/Denial
	Pupils confirm or deny a given statement.

	5
	Knowledge Construction
	Linking knowledge and drawing conclusions in a group setting.

	6
	Formulate Final Answer
	Summarizing all facts and formulating  a joint conclusion supported by arguments. 


3.6
Coding procedure
Firstly, all video and audio material was transcribed in a table, after that every statement was assigned one or more codes. In this table we also indicated which student made the statement. Most statements were assigned multiple codes, as some statements contained different elements that required different codes. Thereby, the four ‘Breaking Discussion Rules’ codes, are always joined with another code, as can be seen in the table below. This table shows a small part of one of the transcription tables. (the complete transcription tables can be found under ‘Appendices’.)
Table 3.2  Example transcription table
	code 
	 student
	 Homogenic: 4 girls

	
	
	Individual work in silence: 7min 30s  Total time: 20 min 5s

	2 
	3
	Ready?

	4 E
	4
	Yes

	2
	2 
	I’m ready too.


Chapter 4 – Results
In this chapter a structured overview of the research results will be given; the results are displayed in tables and graphs. Every table/graph is substantiated by a short explanation on the formation. Below each figure an analysis of the most striking results is given. 
From now on a code is used for each research group in order to make reading easier:
B1 = Boys from first form class 1

B2 = Boys from first form class 2
G1 = Girls from first form class 1

G2 = Girls from first form class 2
M = Mixed from first form class 1

M2 = Mixed from first form class 2

Before proceeding to the analysis of the data, it is important to mention that only M2 was able to find the correct answer including proper argumentation. The other research groups did not find the correct answer but did substantiate their answer with proper argumentation.

4.1
Results and Analysis
When all material had been transcribed and assigned a code, the quantity of each code was counted. Please note that the total amount of quotes is different for each group; we are thus dealing with absolute numbers. These absolute numbers were ultimately placed in the table below:
Figure 1A -  Code Frequencies 
[image: image1.emf]4 Boys (1) 4 girls (1) Mixed (1) 4 boys (2) 4 girls (2) Mixed (2)

1 - Time off Task 18 18 7 3 0 0

2 - Regulation 26 21 33 8 10 7

3A - Talking simultaneously 29 11 5 33 8 4

3B - Interrupting  21 17 14 61 16 6

3C - No plenary discussion 8 7 15 18 2 2

3D - No waiting for each other 23 66 69 6 2 0

4A - Ask for clarification 14 18 12 18 15 5

4B - Ask for new information 1 1 6 6 1 3

4C - Give clarification 20 7 9 76 18 11

4D - Information transfer 24 38 36 26 47 30

4E - Confirmation / Denial 13 28 8 15 5 4

5 - Knowledge construction 32 20 42 44 18 10

6 - Formulate final answer  22 13 9 5 18 8

Total of quotes 149 149 158 195 125 72


When looking at figure 1A it can be noticed that M2 needed the smallest number of quotes to finally come to a conclusion (72). Group B2 required the largest number of quotes (195).

To make quick identification of differences between the different groups easier, a chart was constructed containing the same numbers as the table above. Please note that these are absolute numbers.
Figure 1B -Code Frequencies
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Figure 1B indicates that the content of the quotes by the various research groups differs too. Group B2 stands out because of its high percentages ‘give clarification’ and ‘interrupting’. Groups M1 and G1 are striking because of their higher percentage ‘information transfer’.

Because the groups’ total amount of quotes was variable, it was then decided to convert the absolute numbers, of Figure 1A & 1B above, into relative numbers: 
 Figure 2A -  Code Frequencies in Percentages[image: image3.emf]4 Boys (1) 4 girls (1) Mixed (1) 4 boys (2) 4 girls (2) Mixed (2)

1 - Time off Task 12% 12% 4% 2% 0% 0%

2 - Regulation 17% 14% 21% 4% 8% 10%

3A - Talking simultaneously 19% 7% 3% 17% 6% 6%

3B - Interrupting 14% 11% 9% 31% 13% 8%

3C - No plenary discussion 5% 5% 9% 9% 2% 3%

3D - No waiting for each other 15% 44% 44% 3% 2% 0%

4A - Ask for clarification 9% 12% 8% 9% 12% 7%

4B - Ask for new information 1% 1% 4% 3% 1% 4%

4C - Give clarification 13% 5% 6% 39% 14% 15%

4D - Information transfer 16% 26% 23% 13% 38% 42%

4E - Confirmation / Denial 9% 19% 5% 8% 4% 6%

5 - Knowledge construction 21% 13% 27% 23% 14% 14%

6 - Formulate final answer 15% 9% 6% 3% 14% 11%


There are several conspicuous percentages when looking at figure 2A. M1 shows a high percentage (21%) ‘regulation’, ‘not waiting for each other’ (44%), ‘information transfer (23%) and ‘knowledge construction’ (27%). Regarding these features, G1 resembles M1 because of their similar percentages ‘not waiting for each other’ (44%) and ‘information transfer’ (26%). Group B1 does not stand out from the other groups in any percentage, but they do have the highest percentages ‘talking simultaneously’ (19%) and ‘formulate final answer’ (15%). 
Another element that stands out in this figure is that point 4B (ask for new information) is almost absent in all groups. The measured percentage for 4B, does not rise above 4%.

Looking at the research groups from class 2 it is striking to see that B2 stands out at ‘interrupting’ (31%), ‘give clarification (39%) and ‘knowledge construction’ (23%). 
Groups G2 and M2, on the other hand, only stand out with their high percentage of ‘information transfer’ (respectively 38% and 42%)

When comparing the groups of boys with the other groups, it is immediately apparent that the boys percentage of talking simultaneously is on average twice as high compared to the other groups. When looking at point 3B ‘interrupting’, the boys’ groups have the highest percentage too. At point 4D, ‘information transfer’ the boys’ groups score the lowest percentages.

Looking at the girls’ groups it can be noticed that in comparison to the other groups, they score the highest percentage at point 4A, ‘ask for clarification’.
When looking solely at respecting the social rules of interaction (point 3A to 3D), group M2 scores the best on average; they score the lowest percentages. 

Looking at points 4A to 4E (the transfer of information in all its forms), it is striking to see that on average the girls score best (66%) with respect to the similar percentages of the boys’ and mixed groups (respectively 60% and 59%).
Again, to make quick identification of differences between the different groups easier, we constructed a chart containing the same relative numbers as the table above:
Figure 2B -  Codes Frequencies in Percentages
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Subsequently, when comparing mixed-gender groups with homogeneous groups, it is striking to see that the mixed-gender groups score remarkably higher at ‘regulation’ than the homogeneous groups. On the other hand, at ‘talking simultaneously’ and ‘interrupting’, the homogeneous groups score remarkable higher percentages. 

Beside the remarkably different percentages between the various research groups, there are also striking differences between the two classes in which the research was carried out. It is important to take these differences into consideration, as they tell us something about the different social climates in these classes. One notable difference is that class 1 scores a higher percentage of ‘time off task’ than class 2. Furthermore, the percentage ‘regulation’ in class 1 is higher than in class 2, too. Also at ‘not waiting for each other’ class 1 scores strikingly higher than class 2. However, class 2 does score higher percentages of  ‘giving clarification’ than class 1.
Sub question 4 required the investigation of another element of cooperation; the involvement of each individual student. Using the same coding scheme we were able to count the total number of statements made by each student. These numbers were converted into percentages of the total amount of quotes and displayed in bar charts; one for each cooperative group:
Figure 3A – 3F: Individual contribution per student in percentages per research group
Figure 3A



                 Figure 3B
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Figure 3C



                Figure 3D
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Figure 3E 




Figure 3F
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Subsequently, if one looks at the tables regarding the personal input of every individual pupil (figure 3A to 3F), it is striking that in the homogeneous groups there are always two pupils that have the biggest input, their percentages are always comparable. The other pupils in the homogeneous groups have a remarkably lower input percentages but their percentages are fairly equal, too. In the mixed-gender groups, on the other hand, it is striking that there is always just one pupil who has a pointedly higher input percentage than the other three members of the group. In M1 this is ‘Girl 1’ and in M2 it is ‘Girl 4’. In these groups there are always two pupils that end in second place, regarding input. Maybe the most striking issue is that in both M1 and M2 there is 1 student who has hardly any input at all, in both cases it concerns a boy.
Chapter 5 – Conclusion

In this chapter conclusions are drawn by means of the analysis and the sub questions; where possible, references to the theoretical framework are made. At the end of the chapter the research question will be answered. 
First of all, it can be said that because of the fact that there is not much asking for new information, the chance of information not being discussed is greater. When a participant does not spontaneously share ALL his information, and the group members do not ask for it, this information will never be discussed at all. In the end this will lead to an incorrect final answer. 
Subsequently, when looking at the total numbers of quotes, it can be concluded that a larger quantity of quotes does not contribute to a positive final answer. This is shown by the small number of quotes that M2 required to produce a correct final answer. The other five groups, on the other hand, required significantly more quotes to produce an incorrect answer in the end. 
Most of the groups stand out by giving new information according to the analysis, while sharing new information they interrupt and do not wait for each other. From this it can be deduced that the constant urge and enthusiasm to share new information leads to a frequent breaking of the social rules of interaction. This, too, can be in the way of a correct final answer.   

Another striking element is that within mixed-gender groups regulation is relatively high and there is always a female leading figure. This leading figure makes sure that talking simultaneously and interrupting are barely present in comparison to the same-gender groups. From this it can be concluded that in mixed-gender groups regulation prevents the social rules of interaction being broken. This will benefit the cooperative process and increases the chance of a correct final answer. This conclusion is consistent with the finding of Kemp, who declared that girls often take on a leadership role in mixed-gender groups. This fact can be further explained by Jelle Jolles theory, who considers the more social and language-like girls’ brain more appropriate for the current Dutch educational system which frequently requires cooperative learning. 
Taking the previously discussed research question and sub questions into consideration, a clear answer to all these questions may be given now. Step by step the sub questions will be dealt with below, after which a final answer to the research question will be given. 

Sub questions:
1.  Is there a significant difference in the process of cooperation between the two classes in which the research was conducted?
In the composition of the two first form classes, no significant difference can be indicated: Both first form classes consisted of both boys and girls. The proportion of boys and girls was fairly equal in both first form classes. They were both first form classes of the Graaf Huyn College Geleen concerning Havo level. The two classes were mainly taught by different teachers and this makes it very likely that the way of teaching in these classes did not correspond entirely. In Class 1 the analysis shows that the percentage ‘time off task’ is much higher than in Class 2, the same goes for the percentage ‘not waiting for each other’. Class 2, on the contrary, scored a higher percentage ‘giving explanation’. It can be concluded that the Class in which there is a low deviation from the task and in which pupils wait for each other and listen to one another, giving explanation takes a more prominent role. Since this is considered a positive element of cooperation, it will advance the cooperative process. Therefore it can be concluded that both in the field of teaching in these classes and compliance with the social rules of interaction there is significant difference present between these two classes. The difference in the compliance with the social rules of interaction could be explained by the different ways of teaching in the two classes. 
2.  Which research group best respects the social rules of interaction?
This was measured as follows:

The number of times the rules of interaction are broken, is counted. The group  with the lowest number, performs best in respecting the social rules of interaction.

First of all it is recommended to look at the only group that came up with a correct final answer: Mixed 2.

When looking solely at points 3A to 3D (respecting the social rules of interaction), it can be said that group Mixed 2 has got the highest score on average (this means they score the lowest percentages). Thus, it can be concluded that when a cooperative group complies with the social rules of interaction well, there is a higher chance of a correct final answer. This could be explained by the fact that when pupils do not interrupt each other and wait for each other, information is better transferred to all group members. Every individual pupil receives the information (low percentage ‘no plenary discussion) and therefore asking for new information is superfluous. Looking at the results of the other mixed-gender group (Mixed 1), it can be noticed that their results with respect to compliance with the social rules of interaction, are consistent with those of group Mixed 2. 

In general it can therefore be concluded that the mixed-gender groups perform best at respecting the social rules of interaction. This could partly be explained by Charness & Rustichini’s theory; they claim that men and women display an equivalent level of cooperation. Before it was believed that boys lowered the level of cooperation in mixed-gender cooperative groups. 
3. Which research group performs best in exchanging information effectively?
This was measured as follows:
The number of times information is transferred (by giving new information and by explaining given information as well as asking for new information and explanation), is counted. The group with the highest number, performs best in exchanging information effectively. 

Analysis of the results in the field of information transfer (4A to 4E), shows that the girls’ groups score slightly higher on average. The fact that girls perform better in the area of information transfer is consistent with Kemp’s theory that states that girls insist on coming up with a correct final answer and therefore want to leave nothing to chance. They will not make a final decision before all available information has been discussed. However, the difference with the boys’ and mixed groups is only 6 to 7 percent. It can thus be concluded that although there is a small difference to note, this difference is not sufficient to draw a binding conclusion.

4. In which research group is involvement best distributed among all participants?
Looking at the research results it can be stated that our findings are consistent with the theory in the theoretical framework. i.e., in the mixed-gender groups there is always a girl who takes the leadership role; this finding is consistent with Kemp’s research results that concluded that girls in mixed-gender cooperative groups very often take on the leadership role whereas they rarely take on this role in same-gender groups. Our research has indeed shown that no obvious leader can be pointed out in the girls’ cooperative groups. Knowing this, it can be concluded that the active participation does not have to be evenly distributed among all participants at all. The same-gender groups, in which participation is most evenly distributed, show less regulation and compliance with the social rules of interaction. Thus, it can be concluded that once there is one leader present, like there was in the mixed-gender groups, regulation and compliance with the social rules of interaction is higher. However, it must also be concluded that there seems to be a dangerous factor connected to having one leader figure; there is always one pupil in the group that has a significantly lower contribution to the cooperative process.  

Research Question

Which group composition (same-gender or mixed-gender) is most effective, looking at the effectiveness of the cooperative process?

The research above shows that a mixed-gender composition of the research groups is most effective during a cooperative exercise. This is concluded from the answers of the above sub questions: It appeared that the mixed-gender groups performed best in respecting the social rules of interaction and applied the most effective role division. Although roles were not evenly distributed among all group members, the research showed that apparently having one leading figure is essential to the compliance with the social rules of interaction. In the mixed-gender groups this leading figure was clearly present. This conclusion is consistent with the previously set hypothesis; namely that the cooperative process is more effective in mixed groups than in same gender groups of pupils. In mixed groups cooperation is more balanced because of the positive input of both boys and girls; where in same gender groups the cooperative process will only benefit from either specific male or specific female qualities. This conclusion is also supported by Kemp’s theory, which states that same-gender cooperation has got specific gender issues attached to it, whereas during mixed-gender cooperation these problems are being suppressed by the opposite sex. 

Chapter 6 – Recommendations 

In this chapter, recommendations will be made with reference to the preceding research conclusions. The purpose of these recommendations is to improve the cooperative process of secondary school pupils. The first section of this chapter will deal with general recommendations which can be used when teaching various secondary school subjects; the second section focuses on the English classroom. 
6.1 General Recommendations

The overall conclusion from the previous chapter is that a mixed-gender composition of the research groups is most effective during a cooperative exercise. Mixed-gender groups performed best at complying with the social rules of interaction and applied the most effective role division. Therefore it is recommended to compose mixed-gender groups, consisting of at least two girls and two boys, when executing a cooperative exercise. As girls in mixed-gender groups seem to take on the leadership role naturally and use it well, it might be valuable to allow them to do this in the beginning. However, the idea behind this is to set a good example for the other group members; from the very first beginning they should be stimulated to closely observe the leadership role of the girl. The ultimate goal will be to follow in her footsteps, as one day they themselves (both boys and girls) will be appointed the leadership role. Instead of throwing insecure pupils in at the deep end, they get an honest shot at preparing themselves for the leadership role. 
The leadership figure should mainly focus on the compliance with the social rules of interaction, as this proved to be a key element of an effective cooperative process. It might be a good idea to present them (as well as the other group members) with a list of social rules. The role of the leader is to make sure these rules are respected by all group members:
Rules of Interaction
1 Listen to each other and do not interrupt
2 Stimulate your group members to share information (ask questions)
3 Wait till every member of the group has finished his work before moving on to the next step of the exercise
4 Make sure everybody has equal speaking time; involve quiet members  (ask questions)
5 Do not discuss in pairs, always use plenary discussion
These rules of interaction are derived from our observations of  the ‘breaking of the social rules of interaction’ during our ‘Whodunit’ research activity:
- Talking Simultaneously
- Interrupting
- No plenary discussion
- no waiting for each other

A valuable activity would be to have one pupil from outside the cooperative group assess these social rules of interaction. Observing and assessing the social process of cooperation might be equally instructive as taking part in it. Making pupils conscious and appreciative of the social rules of interaction might lead to them better complying with these rules. In order for pupils to assess the compliance with the social rules of interaction, they need some form of score sheet that could look like this:
Figure 6.1 – Score sheet social rules of interaction
	Meaning of the scores:
1   hardly ever
2   rarely 

3   sometimes 

4   often

5   most of the time

	1 Pupils listen to each other and do not interrupt each other.
	1
	2
	3
	4
	5

	2 Pupils stimulate their group members to share information by asking questions.
	1
	2
	3
	4
	5

	3 Pupils wait till every member of the group has finished his work before moving on to the next step of the exercise.
	1
	2
	3
	4
	5

	4 Every pupil receives equal speaking time; quiet members are involved by asking questions.
	1
	2
	3
	4
	5

	5 Pupils do not discuss in pairs but only use plenary discussion.
	1
	2
	3
	4
	5



The total score from the score sheet above can be converted into a mark on a scale of 1 to 10. This ‘social rules’ mark accounts for 50% of the final mark:
Figure 6.2 – Social rules marking table
	Score sheet points
	Final Mark

	0-2 points
	1

	3-5 points
	2

	6-7 points
	3

	8-10 points
	4

	11-12 points
	5

	13-15 points
	6

	16-17 points
	7

	19-20 points
	8

	21-22 points
	9

	23-25 points
	10



In summary, by paying a lot of extra attention to compliance with the rules of social interaction and even rating it, pupils are given the signal that this is a very important element of cooperation, as it is.
6.2 English Classroom Recommendations
This section contains recommendations for a specific English Communication Project called: Project Commercial Breaks. The project consists of seven 50-minutes lessons and is suitable for first-form classes of at least TL-level. Each separate lesson will be substantiated with a recommendation regarding the cooperative aspect of that specific lesson. Each recommendation consists of the T-card (social rules for pupils) for that lesson and specific instructions for teachers. For this Project there is also a General T-card (see figure 6.3 below) available that is applicable to all seven lessons. At the beginning of every lesson this General T-card (T-Cards will be presented in Dutch as they do not serve a language goal but rather a social goal) will be displayed on the SMART board and discussed. The complete English Communication Project can be found in Appendix 3. These recommendations are based on the conclusion of this research. 

Figure 6.3 – General T-Card
	General T-Card

	1 Listen to each other and do not interrupt.

	2 Stimulate your group members to share information (ask questions) 

	3 Wait till every member of the group has finished his work before moving on to the next step of the exercise

	4 Make sure everybody has equal speaking time; involve quiet members  (ask questions)

	5 Do not discuss in pairs, always use plenary discussion


Lesson 1 – Product Description and Slogan

Figure 6.4 – T-Card Lesson 1
	T-Card Lesson 1

	1 Keep your voice down when discussing ideas; no shouting

	2 Respect your group member’s ideas and take them into consideration

	3 Take turns in using the dictionary; every group member needs to use it at least once!

	4 Respect decision made by your group leader; he/she is responsible for turn-taking

	5 When help is needed, the group leader raises his/her hand



Teacher instructions
- Compose mixed-gender cooperative groups of preferably four pupils; at least two girls and two boys in each group.
- For the first two lessons, assign a girl to take the leadership role in each group: Make sure that students are aware that after two lessons another pupil will be assigned the leadership role. Tell them to observe the leadership role and reflect on it at the end of the lesson (during the T-Card reflection).
- For each group fill in the ‘score sheet of the social rules of interaction’ (figure 6.1) during the execution of the cooperative exercise. The mark that is calculated (figure 6.2) using this score sheet will account for 50% of the final mark. 
- At the end of the lesson stimulate pupils to reflect on the use of the T-Card and the leadership role.
- Use the SMART board (or whiteboard) to write down a few Tips and Tops yourself and write down a few of your pupils’ Tips and Tops. Give turns and try to involve and stimulate all pupils. 

Lesson 2 – Written Language Test + Speaking Activity

Figure 6.5 – T-Card Lesson 2
	T-Card Lesson 2

	1 Throughout this lesson write down things that go well in your cooperative group 

	2 Throughout this lesson write down things you are not happy about in your cooperative group

	3 Your group leader assigns 1 pupil to do the group’s writing today (speaking activity)

	4 When practicing the speaking activity: correct your group members’ pronunciation errors in a respectful way: ‘I think you pronounce that word like this:……….’

	5 Keep your voice down when carrying out the speaking activity



Teacher instructions
- Evaluate your Tips and Tops from the previous lesson and encourage your pupils to write down their own Tips and Tops on a piece of paper throughout this lesson. Every pupils needs to come up with at least two Tips and two Tops. Check this and explain that reflecting on cooperation is as important as cooperating itself.
- Remind your pupils that the next lesson a new leader will be appointed. This way you give them a chance at preparing themselves for the role. 
- Walk through the classroom and fill in the ‘score sheet of the social rules of interaction’ (figure 6.1)for each group. 
- Use the SMART board (or whiteboard) to write down a few Tips and Tops yourself and write down a few of your pupils’ Tips and Tops. Give turns and try to involve and stimulate all pupils. 
Lesson 3 – Poster Creation

Figure 6.6 – T-Card Lesson 3
	T-Card Lesson 3

	1 Listen to your group member’s ideas and react respectfully; ‘I think that might be a good idea/not such a good idea, because….’

	2 Choose ideas/sketches through voting; you may not vote on your own design. When no final decision is reached, your group leader chooses.

	3 Your group leader makes sure every pupil gets equal drawing-time; give turns

	4 Take turns at using the dictionary

	5 When help is needed, only the group leader raises his/her hand



Teacher instructions
- Evaluate your Tips and Tops from the previous lesson and encourage your pupils to write down their own Tips and Tops on a piece of paper throughout this lesson. Every pupils needs to come up with at least two Tips and two Tops. Check this and explain that reflecting on cooperation is as important as cooperating itself.
- Explain the importance of voting to your pupils. This is important as especially boys tend to choose random decision-making when consensus is not reached. Tell them that it is important that every decision they make has to be based on facts, not chance. 
- Walk through the classroom and fill in the ‘score sheet of the social rules of interaction’ (figure 6.1)for each group. 
- Use the SMART board (or whiteboard) to write down a few Tips and Tops yourself and write down a few of your pupils’ Tips and Tops. Give turns and try to involve and stimulate all pupils.
- Take some time to evaluate the role of the new group leaders. Compliment them on positive things you have seen; a new leader (and especially an inexperienced one) needs confirmation to increase his confidence. 


Lesson 4 – Finish off poster + Brainstorming Video clip
Figure 6.7 – T-Card Lesson 4
	T-Card Lesson 4

	1 Your leader makes sure every pupil gets equal drawing-time; give turns

	2 Your leader appoints one pupil who does the group’s writing this lesson

	3 Do not oppose, but respect, your leader’s decisions 

	4 Take turns at using the dictionary

	5 At least 1 idea of each pupil should be written down and considered by the group



Teacher instructions
- Evaluate your Tips and Tops from the previous lesson and encourage your pupils to write down their own Tips and Tops on a piece of paper throughout this lesson. Every pupils needs to come up with at least two Tips and two Tops. Check this and explain that reflecting on cooperation is as important as cooperating itself.
- Encourage pupils to brainstorm for at least 10 minutes, before writing down the outline of their story. Brainstorming is an ideal way to observe the social rules of interaction. Pupils are usually full of ideas and are very eager to share them. Observe whether or not they are able to comply with the social rules of interaction (especially ‘do not interrupt each other’) and if they can react to each other’s ideas in a respectful manner. It is highly recommended to fill in the score sheet during this activity.
- Let the leader of each group evaluate today’s activities (Tips and Tops) and let the other pupils add to that evaluation before giving your own Tips and Tops. This way you can check whether they have understood the importance of the evaluation and compliance with the social rules of interaction. When they do not come up with a satisfying evaluation (e.g. they do not reflect on social behaviour), you should add this to their evaluation and once again remind them of the importance of the social rules. When they do come up with a complete evaluation, compliment them on it!
Lesson 5 – Script writing + Role division

Figure 6.8 – T-Card Lesson 5
	T-Card Lesson 5

	1 During role division; allow every group member to express his preferences and then try to reach consensus together

	2 When consensus is not reached, the leader has the final word (do not use ‘rock, paper, scissors’)

	3 Your group leader points out one group member to do today’s writing

	4 When you disagree with an idea do not use ‘put downs’ or discouraging words. Instead you could use phrases like: ‘I do not agree, can we discuss it again?’

	5 Speak up for your opinion, but do it in a respectful manner (rule 4).



Teacher instructions
- Pay close attention when pupils are dividing roles. This might be a typical activity during which more submissive pupils will be overruled by their more dominant group members. Encourage your more submissive pupils to speak up and air their preferences.
- While your pupils are writing their script check their work and correct major language errors on the spot. Make sure every group member is paying attention when correcting mistakes and involve them in composing a correct sentence/word. 
- Remind pupils to consider the practicability of their script: Can they provide all necessary props in time? Do we have room for this in our classroom? 
This is important because sometimes pupils imagination goes too far and the execution of the script might become impossible.
- Encourage pupils to use the dictionary instead of immediately raising their hand to ask you. Before you answer them, consider this: ‘Are they able to find this in the dictionary?’. If the answer is ‘yes’, encourage them to look it themselves. However, of course you are always allowed to give them tips HOW to find it.
- Evaluate the cooperative process by letting pupils write their Tips and Tops on the SMART board/blackboard. In general they love being involved by writing on the board themselves. 

Lesson 6 – Video Clip Rehearsal & Lesson 7 – Video Clip Shooting 
Note: The recommendations for these two lessons have been combined as the lessons are almost identical: rehearsal and actual shooting of the video clip. The same T-Card can be applied to both lessons as well as the teacher instructions.
Figure 6.9 – T-Card Lesson 6 & Lesson 7
	T-Card Lesson 6 & Lesson 7

	1 Only leave your seat with your teacher’s permission

	2 Keep your voice down; no shouting or laughing out loud

	3 Keep your props to yourself; do not play with other group’s props

	4 Respect the others groups’ performances: be absolutely silent! You may applause at the end

	5 Try to give a positive ending to your feedback: ‘it might be better to change that a little bit, but overall you did well!’



Teacher instructions
- These lessons require a lot of discipline from your pupils as they are likely to be enthusiastic and maybe even nervous. This fact makes a clear introduction of the T-Card even more important: when these rules are not obeyed, the situation will end in chaos. 
- During the 15-minute rehearsal within their own group, make sure the sound level does not get too high. If it does, stop the entire process and let pupils repeat the rules on the T-Card.
- Before starting the final rehearsal/filming in front of the class repeat a few rules:

1 Respect the other groups’ performances: be absolutely silent!

2 You may applaud at the end.

3 Only leave your seat with your teacher’s permission

4 Every group gets a maximum of two ‘takes’, so be serious.
- Do not forget to fill in the ‘score sheet of the social rules of interaction’. These lessons form an ultimate test for your pupils to show you what they have learned about the social rules of interaction during the last weeks.
- Conclude the Project by giving feedback on the overall achievements (in both the field of language and the field of social behaviour. Encourage pupils to share their experiences: ‘What did you like about cooperating with your classmates and what didn’t you like about it?’.
Chapter 7 – Evaluation
One of the important things learned when writing this bachelor thesis is that a research thesis should not be set up around a certain theme but rather around a research question. When choosing a subject for a thesis the first question that should be considered is ‘what do I want to know?’. Another element of writing we learned about is how to take our readers on a journey and to guide them every step of the way. Steps and facts that are clear to us writers may be unclear to our readers and those elements should therefore be further explained and structured in a better way.
At the beginning of the writing process, cooperation and discussion with our supervisors was insufficient. Our attitude was too independent and we tended to lose our supervisors along the way. After several wake-up calls we realized this and the contact with our supervisors was intensified. From that moment on, we took every piece of feedback very seriously and our overall vision of writing a thesis and cooperating with our supervisors changed drastically.   
In summary it can be said that both my personality and writing capacities have grown during the process of writing my bachelor thesis. 
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Appendices 
1 – Whodunit Exercise
Roadmap (instructions):

Together you are going to look for the person who killed Ricardo. Every one of you has got different, equally important, information about the murder. 

Step 1: Each student writes down all the facts in their story individually. You are going to create a time schedule of all the actions of your character. You are not allowed to discuss during this step.

Step 2: You are going to share your information verbally with the other persons in your group. You are not allowed to exchange notes, keep your sheet of information to yourself.

Step 3: As a group you are going to discuss who could be the murderer and why the other persons are innocent. 

Step 4: As a group, you are going to write down your final conclusion on 1 collective sheet of paper. Also state why the other persons are innocent. 

General information (for all students)

On a beautiful a summer afternoon the residents of the country estate were startled by a fierce fire in the horse stables next to the house. The master of the house is missing and a few hours later firemen found his lifeless body inside the burnt stables. The two entry doors to the stables had been locked from the outside. Police immediately assumed that a crime had been committed and they started the search for the murderer. There are four prime suspects: John the butler, Olaf the gardener, Johanne the cook, and Maria; the wife of the victim. 

Read their stories below:

Storyline 1:

Is was a beautiful day, too beautiful to go to work actually, said Maria to herself. After an extensive breakfast together with all her staff, she left the country estate along with her husband at around 9 a.m. They shortly wished each other a pleasant day, both got in their own car and left for work. She was not looking forward to a long day of working and envied her husband, who would finish working at 4 p.m. already and would have the chance to enjoy the rest of the afternoon. Besides that she was still thinking of the fight they had yesterday evening; it had been the latest fight in a series of many fierce ones, and the idea of divorcing him started to nestle tighter inside her head. 

More and more often she caught herself on the fact that she fantasized about how great it would be if her husband would die. But when the prospect of a divorce would become reality, he would take all the money with him, surely if he would find out that she had been having a secret relationship. 

After a morning at work during which the hours seemed to last for days, she found that she had forgotten some important sheets of information at home. She would absolutely need the sheets during the meeting at half past three. At half past two she decided to go pick up the sheets after all and twenty minutes later she arrived home.

She quickly gathered all the sheets she needed and decided to check her email before returning to her work. While leaving the house, she had a short chat with John, who happened to leave the house at the same time. 

Storyline 2:

To Olaf, this summer day starts like every other summer day. He gets up, has breakfast and around half past eight he reluctantly leaves for work. He has worked for the couple that manages the country estate for five years now and from the very first moment he has had arguments with the master of the house. Every day he worked from 9 in the morning till 6 in the afternoon and in his opinion he had to finish a ridiculous amount of work in those 9 hours. When the work wasn’t finished, some money was cut from his paycheck. Every single day Olaf felt imprisoned in the gigantic garden of the estate, where his only ray of hope was Ricardo’s wife. Her name was Maria and she was the only person within the estate that always treated Olaf with kindness and respect.

On arrival at the estate, he immediately walked to the garden shed where Ricardo left him a task list every morning. Today he was supposed to mow the lawn and do some weeding. He decided to use the morning to complete the heaviest task, the weeding.
Around 1 o’clock he had finally removed all the visible weeds and it was time for a half hour lunch break. He took his lunchbox from the garden shed and decided to head for the relative coolness of the porch to enjoy his lunch in peace. He didn’t like to go into the house as he couldn’t really get along with the rest of the personnel and thus refused to have lunch with them in the kitchen. 
At half past 1 he resumed his working day by getting the lawn mower out of the garden shed and starting to work the endless lawn surrounding the estate. To his surprise he saw Ricardo return from work at half past 2 already; he did not bother to greet Olaf and walked straight into the house.
At 3 o’clock, all of a sudden Maria and John the butler come walking out of the front door talking frantically. Maria walked straight to her car, while shortly waving at him, and John shouted at him that he was going to borrow some tools from the garden shed. Olaf did not pay any further attention to him and refocused on the endless green sheet in front of him.
His work was interrupted when he saw John running out of the house screaming at 20 past 3. He turned off the lawn mower and finally heard what John was screaming: ‘The stables are on fire!’
Storyline 3:

Johanne and her husband John have been working on the estate since Ricardo and his wife Maria moved in 7 years ago. Through her mother, Johanne had been offered a job at the estate and when she heard that the couple was also looking for a butler, she introduced them to her husband. From the very first moment she had noticed a bond between John and the lady of the house, Maria. Shortly after having started working as a butler on the estate, John even became Maria’s personal servant and the two intensified their relationship. The master of the house had also noticed this fact and Johanne was certain this was one of the major issues during the many fights between the rich couple. 
Between Johanne and John, too, the situation caused a lot of arguments and irritation, and Johanne was sure the situation would explode shortly. 
Last night she took the decision to confront the master of the house with the flirty behaviour between Maria and John. His reaction, however, was opposite to what she had expected. Ricardo told her that he didn’t care about his wife flirting with John, and that he was even waiting for her to make a mistake so he could ask for a divorce. 
Johanne reacted furiously and indignantly, but Ricardo ended their conversation by sending her out the door. 

When she got up this morning and served breakfast, Johanne was still furious. She filled the rest of the morning with baking three cakes for Maria’s birthday party, that was to be held on Saturday. At 1 o’clock she prepared lunch for herself and after that she cleaned the entire kitchen. When she had finished all the cleaning and wanted make preparations for dinner, she found out that she had run out of eggs. 
Ten minutes later she walked through the front door to go to the nearest store, 15 kilometres away. While walking outside, she almost ran into her husband, who entered the house with a hammer in his hand. She shortly greeted him and walked to the servants’ car at the end of the driveway. From the corner of her eye she saw to her surprise that the stable’s doors were opened, but she didn’t pay further attention to it and got into her car.
When she returned half an hour later, she could clearly see the flames coming out of the roof of the horse stables…
Storyline 4:

From the very first moment John had started working as a butler on the estate, his life was turned upside down. Until that moment he had had a great marriage with his wife Johanne, who started working as a cook at the estate. But when he met the estate’s lady of the house he fell in love head over heels. 
He and his wife Johanne started having more and more fights over insignificant issues. Deep inside he knew that Johanne had noticed his feelings for Maria, but he didn’t dare to talk to her about it. 

Meanwhile he and Maria intensified their friendship and after a few months they were having a secret affair. Maria often told him that she was terrified of her husband and that she was afraid she was never going to get rid of him.
That morning he got up together with Johanne. After breakfast he had some time off until 2 o’clock, and he decided to visit a friend. When he returned at a quarter to 2, he met his wife Johanne in the kitchen. They talked shortly about general subjects and at 2 o’clock he decided to start his work. 
At 10 to 3 he saw Maria hastily walk towards the front door through the dining room window. He assumed she had forgotten something and decided not to bother her. However, when he walked outside to get some tools from the garden shed 10 minutes later, he ran into Maria at the front door. She shortly told him she had indeed forgotten something and that she had another big fight with Ricardo last night. Then she rushed to her car and John continued his way to the garden shed. After having looked for a hammer for several minutes, he walked outside to see if he could find Olaf anywhere. However, Olaf was busy mowing the lawn and he decided not to interrupt him. 

When he turned around to re-enter the garden shed, he saw Ricardo, the master of the house, enter the horse stables. John walked into the garden shed and after 5 minutes he finally found the hammer he had been looking for. Walking back to the house, he noticed that the doors to the horse stables were opened.

When he entered the hall of the house he decided to call Maria in her car to tell her that her husband had come home early and to ask her some more about last night’s fight. Some minutes after he had hung up the phone, he smelled a penetrating smoke scent. When he looked outside through the living room window, he saw that the horse stables were on fire. He didn’t hesitate and ran outside screaming…

WHODUNIT????

2 – Transcriptions Video Material
Transcription Group 1

	code 
	 student
	 Homogenic: 4 boys

	
	
	Individual work in silence:      Total time:

	4 D – 3 D
	3
	Here, 10 minutes later he walked outside to get some tools in the shed.

	4 B – 3 D
	2
	Does it say in your story that that man died? Ricardo?

	4 A – 3 D
	3
	What?

	4 E – 4 C – 3 D
	1 
	Yes, it says something about Ricardo here too, wait a minute.

	5 – 3 D
	2
	So Ricardo is the victim?

	4 E – 3 D
	3 
	Yes, Ricardo is the victim

	4 D – 3 D
	2
	Look, here it says something about the victim, but here it says: she often fantasized about how it would be if her husband would die. 

	4 D – 3 B 
	4
	Do you know why, because John is flirting with Maria all the time. That’s what it says here in my text.

	2 – 3 B – 3 A
	3
	But listen for a sec.

	 4 D – 3 B – 3 A
	3
	Here it says. When he..

	2 – 4 D 
	3
	Just listen now: He decided to call Maria in her car to tell her that her husband had come home early and to ask her some more questions about last night’s fight. Several minutes after he had hung up the phone, he smelled a penetrating smoke scent.

	4 D
	2
	But what was John doing with a hammer?

	2 – 3 D
	4
	Wait, just wait a minute

	2 
	3
	Of course.

	4 D – 3 D
	1
	Hier, 20 over 3 kwam John schreeuwend naar buiten rennen. 

Here, 20 past 3 John comes running out of the house screaming

	5 – 3 D
	1
	So out of the shed

	4 E – 3 D
	2
	Look here.. so 20 minutes later. That is possible.

	5 – 3 D
	1 
	20 past 2, so I think that he..

	4 D – 3 D – 3 A
	1
	Because Olaf, when he hasn’t completed mowing the grass, they will keep money from his paycheck.

	4 D – 3 D 
	2
	Maria waved shortly at him

	4 A – 3 D
	3
	What was that?

	4 C – 3 D
	2
	Maria waved shortly at him

	4 E – 3 D
	1
	Yes. Yes, at 3 o’clock

	4 D – 3 B
	3
	Yes look, here it says: at 10 to 3 he saw Maria rush to the front door. 10 minutes later he ran into Maria again, she told him that she had had a fight with Ricardo last night. Ricardo went to the horse stables, the doors of the stables were open. John called Maria to tell her that Ricardo had come home early. Several minutes after he had hung up the phone he noticed a penetration smoke scent.

	5 – 3 D
	1
	But maybe he had called Maria before to tell her that her husband was home.

	5 – 3 D
	3
	Yes, and then she told him there was a fight. Because that’s what it says here.

	5 – 3 D
	1
	Yes, then I think it was her.

	5 – 3 D – 3 A
	3 
	He is the only person who was home

	4 C – 3 D – 3 A
	1
	Between 3 o’clock and 20 past 3..

	4 A – 3 D 
	3 
	But wasn’t John already married to some woman?

	4 C 
	4
	To Johanne

	4 E 
	3
	Yes

	4 A 
	2
	And she called Maria?

	4 C 
	3
	No, John called Maria

	4 D – 3 B
	4
	She did go to Ricardo, but Ricardo didn’t care.

	4 D – 3 B 
	2
	No, Johanne is Maria’s cook

	4 D
	4
	Yes, and Johanne didn’t care because, ehh, Ricardo didn’t care because he already wanted to file for divorce.

	4 A
	2
	Yes?

	4 C – 4 D
	4
	Yes, that’s what it says here. And then Johanne got very angry

	5
	1 
	So I think it is..

	5
	2
	John

	5
	3 
	Yes, I think it was John, too, because he was the only one present.

	1 – 3 A
	3
	20 minutes to look for a hammer, what kind of a tool box do you have then.. with four compartments or what?

	4 D 
	4
	But here John enters with a hammer.

	5 – 3 A
	1
	Maybe he was hit on the head with the hammer

	5 
	2
	Oh yes, maybe it didn’t happen in the stables at all..

	5
	1
	I think it was John

	5
	3
	Yes, me too, because he was the only one

	4 C – 3 B
	1
	Between 3 o’clock and 20 past 3

	1 
	3
	And of course I happen to have John’s story..

	2
	1
	Shall we write it down already?

	5 – 3 A
	3
	It was John..

	4 D – 3 B
	4
	The stables were open when Johanne left, and half an hour later the stables were on fire.

	5 
	2 
	Yes, then it was John

	4 D – 3 B
	3
	Look, this is strange: several minutes after he had hung up the phone. 

	5
	3
	So it could be that he hung up and then..

	5 – 3 B
	4
	And Johanne doesn’t have an alibi, she says she was at the store..

	4 A – 3 B
	1
	What is an alibi?

	4 C – 3 A
	4
	That you were with somebody

	5 – 3 A
	1
	John hasn’t got an alibi

	4 A – 3 A
	2
	Who says it wasn’t Joost, for example?

	4 C 
	1
	Olaf was working. He was mowing the lawn, because when he wouldn’t finish it, they would keep money from him.

	4 D
	3
	But this is strange, here it says: several minutes after he had hung up the phone, he noticed a penetration smoke scent.

	4 D – 5 – 3 B
	1
	Yes, but here it says something different, look: At 3 o’clock you waved at me. So, he could have done it..
Ja, maar hier staat wat anders, kijk hier: Om 3 uur heb jij nog naar mij gezwaaid. Dus, hij kan het zijn..

	5 – 3 A – 3 C
	3
	I think he called first..

	2 – 4 C – 3 C  
	4 
	My name is Johanne, that is John.

	5 – 3 A
	3
	I think he called first and that they talked about that fight during the phonecall.

	5
	3
	I think they talked first.

	2 – 3 B
	2
	Actually, we should all just read our stories out loud first. What you wrote down.

	5 
	3
	But look. I think they talked about that fight and John got mad because of that. Because here it says: several minutes after he had hung up the phone. So he called first, then he threw that man into the stables, and then he went back inside.

	5 – 3 A
	1
	But is that possible during such a short timeframe? 

	5 
	3
	Yes, I think that is what happened.

	4 D – 3 A – 3 C
	4
	There was a fight between John and Johanne

	4 D – 3 B
	2
	Yes, because John had a secret relationship with Maria. And John didn’t want anything to happen to Maria because she had a fight with her husband.

	5 
	2
	So I think John didn’t like that and that’s when he set the stables on fire. And then with the hammer: boom

	5 – 3 B
	4 
	I think that John just wanted to have Maria to himself and then he hit him on the head with the hammer. After that he dragged him into the horse stables and set them on fire.

	4 A – 3 B
	3
	But does it say anywhere that he was hit with the hammer?

	4 C – 4 E 
	1 
	No

	4 C – 4 E – 3 A
	2
	No

	4 C – 4 E – 3 A
	4
	No

	5 – 3 A
	1
	But I think he was going to borrow some tools there, then he took something to hit him with. Then he was knocked out, or else he would have run out of the stables when they were on fire.

	5  
	3
	No, because the door was locked from the outside.

	5 – 3 A
	3
	But maybe he could open them from the inside

	4 C – 3 A
	4
	They were open

	5 
	2
	So actually that man had to be dead, or else he would have run out.

	4 D – 3 A
	4
	They were open when she left, when Johanne left, because she had to get some eggs at the store. 30 minutes later she returned.

	4 D – 3 B
	3
	Look at this: the two doors to the stables were locked from the outside.

	4 D
	4 
	But here it says they are open.

	4 A
	3
	Yes, but that is later on, isn’t it?

	4 C
	4 
	First they are open, then he throws a towel in, lights it with gasoline or something

	4 E
	2
	Yes

	4 A – 3 C
	4
	But what else did he do with the hammer?

	1 – 3 C
	4
	I think he has hit him on the head a hundred times.

	1 
	2
	And then he locked the door

	1
	3
	They had a party with it 

	1
	2
	And then he locked the door so they couldn’t save that man.

	1 – 3 B 
	3
	But you had already knocked him down, so.

	1
	3
	But otherwise it would be too obvious, doors open wide and you can see that guy lying there, all covered in blood.

	1
	3
	Just leave him there, he is probably doing fine.

	6
	2 
	John?

	6 – 4 E
	3
	Yes, John

	6 – 4 E
	4 
	It was John

	2 
	2
	Write down: John

	2
	4
	No, no, we still have to write down why, and why the others didn’t do it.

	6
	1
	Olaf didn’t do it, because if he didn’t finish the lawn, he wouldn’t get paid.

	2 – 3 B
	2
	Come on, let me write, I can write neater .

	1 – 3 A
	3
	Because John was such a horrible man

	6 – 4 A 
	2
	Maria didn’t do it because she drove 20 minutes to her job?

	1
	3
	20 minutes man..

	2
	4
	Wouldn’t it be better to write John down first?

	2
	2
	No

	1
	4 
	They can see that on the camera, right Mike?

	1
	2
	Yes

	6
	2 
	Looking for a hammer..

	1
	1
	She is just looking at pictures

	6
	4
	And he was jealous of Ricardo because Ricardo was actually married to Maria and John wanted to have Maria.

	2
	2
	Here, you write for a minute

	6
	4
	Ricardo was in the way

	6 – 4 C
	4
	Our killer was John, right?

	6 – 4 E
	2
	Yes

	6 – 2 – 3 A
	3
	Just write John in very big letters

	6 
	1
	Olaf couldn’t have done it

	6
	2
	He was jealous

	2 – 3 A
	2 
	Did you finish that sentence?

	6 – 4 A 
	1
	Maria was was going somewhere, I don’t know that.. Where was Maria going to?

	6 – 4 C
	3
	Getting eggs

	6 – 4 E
	1
	No, that was, eh..

	6 – 4 C
	2
	Johanne

	6 – 4 A
	2
	No, Maria went back to her work. She had forgotten some papers, hadn’t she?

	6 - 4 A – 3 B 
	1
	Divorce papers?

	6 – 4 C
	2
	No, papers for the meeting

	6 - 3 A
	4
	It took half an hour before Johanne came back from the store. Because she had to get eggs, and then the stables were on fire.

	1 
	2
	Maybe she had to pick up Superman

	6
	4
	Yes, because it was 15 km away

	4 C
	2
	Oh, then you can be back rather quickly

	2
	4 
	I will write down why mine didn’t do it, and then you write down why you didn’t do it, and you why you didn’t do it.

	2 – 3 A
	1
	No, actually we should..

	2 
	2 
	I have already written that down.

	2
	3
	Why do we have to write that down? We have already said it in front of the camera, haven’t we?

	2 – 3 A
	4
	But here we must write down why he did it, mustn’t we?

	1 – 3 A
	2
	Doesn’t matter

	2 
	3
	Just write down John in huge letters

	2 – 3 A
	4
	Yes, John, here

	2 
	3
	Oops, that’s not how you write John

	1
	4
	Haha, bad..

	2
	4
	I have already written that down.

	1 – 3 B – 3 C
	1
	Check what time it is

	2 – 3 C
	2 
	Can I have your golden pen? I still have to write my name on it.

	2 – 3 C
	3
	We are done.
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	code 
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	Individual work in silence: 7min 30s  Total time: 20 min 5s

	2 
	3
	Ready?

	4 E
	4
	Yes

	2
	2 
	I’m ready too.

	2 – 3 D
	1 
	Really? I’m not ready yet.

	2 – 3 D
	2
	What do we have to do with this piece of paper?

	2 – 3 D
	1 
	Write on it.

	2 – 3 D
	1
	Do I have to write?

	1 – 3 D
	3
	Half with two ‘f’s

	1 – 3 D
	1
	Look at that one

	1 – 3 D
	2
	Or that other one

	1 – 3 D
	1
	All those class pictures

	1 – 3 D
	2
	Look at that Redbull over there

	1 – 3 D
	1 
	Which one?

	1 – 3 D
	2
	That one

	1 – 3 D
	1
	Oh, that one

	1 – 3 D
	2
	That one is nice

	1 – 3 D
	3
	Sorry

	2 – 3 D
	1 
	Where are you?

	2 – 3 D
	3
	At.. Ehm... At half past two

	 2 – 3 D
	1 
	I wrote some other things down too

	4 D – 3 D
	4
	In my story…

	4 D – 3 D
	1 
	In my story the man wants to kill the woman

	4 D – 3 D
	2
	In my story the man is looking for a hammer

	4 D – 3 D
	1
	In my story the man has put the hammer in the ground

	4 D – 3 D
	3
	My character hates the man. Because he has always got too much work for him, or something like that.

	5 – 3 D
	1
	Yes, because he worked as a butler.

	4 D – 3 D
	3
	No, he works as a gardener.

	4 D – 3 D
	2
	My character works at the estate, together with his wife Johanna.

	4 A – 3 D
	1
	Yes, here. You are John, aren’t you?

	4 E – 3 D
	2
	Yes

	4 D – 3 D
	1
	Owww.... I am Johanna

	4 A – 3 B – 3 D
	4
	You are having a secret relationship with Maria?

	4 E – 3 B – 3 D
	2
	Yes

	4 A – 3 B – 3 D
	3
	Where did you read that?

	4 A – 3 D – 3 D
	2
	That’s what it says here in the text

	4 A – 3 D
	4
	So you have…..?

	4 E – 3 D
	2
	Yes

	4 E – 3 D
	4
	Yes

	4 A – 3 D
	3
	Are you Maria?

	5 – 3 D
	2
	Then John has a secret relationship with you

	4 D – 3 D
	1
	And I am the wife of John

	4 E  - 3 D
	2
	Yes

	4 D – 3 D
	3
	And Olaf has got a crush on Maria

	1 – 3 D
	4
	Oew

	5 – 3 A – 3 D
	3
	So Maria is…?

	4 A – 3 D
	2
	So you were mowing the grass all the time?

	4 D – 3 D
	1
	In my story Olaf is not mentioned

	4 D – 3 C – 3 D
	4
	We also wave to each other shortly

	4 A – 3 C – 3 D
	3
	Really?

	4 E – 3 C – 3 D
	4
	Yes

	4 D – 3 D
	2
	In my story you were in the kitchen

	4 D – 3 C – 3 D
	1 
	In my story you came in with a hammer in the end

	1 – 3 C – 3 D
	3
	Wow 

	4 D – 3 D
	4
	We also talk shortly, and we walk out of the front door at the same time.

	4 E – 3 D
	3
	Yes, yes, yes, that’s what it says in my story too

	2 – 3 D
	3
	But wait, I’m almost finished.

	4 D – 3 D
	2
	And then, until a quarter to two, John was with Maria

	4 D – 3 D
	1
	In my story there is a birthday party for Maria. Really, on Saturday.

	1 – 3 D
	3
	Oh, come on…

	4 D – 3 D
	1 
	And in the end the stables are on fire.

	4 E – 4 D – 3 D
	4
	Yes, I was called by Johanna

	4 C – 3 D
	1
	Yes, that’s me

	4 E – 4 D – 3 D
	2 
	No, you were called by me

	4 E – 4 D – 3 D
	4
	No, by Johanna

	 4 D – 3 D
	2
	Here it says.. when he entered the hall of the house, he was on the phone with Maria

	2 – 3 C
	3
	Ok, you start first.

	4 D – 3 C
	4
	Johanna, her cook, asks her to come home as soon as possible.

	4 E – 3 B
	1 
	Yes, here in my story too, cook

	4 D
	4
	.. because the stables are on fire

	5 – 3 B
	1
	Yes here, Johanna, so I am the cook

	4 D
	3 
	In my story there is something like, ehm.. suddenly John the butler and Maria came walking out the front door chatting. Maria walked directly to her car and waved shortly at him. John shouted at him that he was going to borrow some kind of tool from the shed.
Olaf did not pay any further attention to him and turned his attention to the endless green surface in front of him. 
At 20 past four he looked up from his work as he saw John coming out of the house screaming, he turned off the lawn mower and it was only then when he realised what John was shouting: the stables are on fire!

	5 – 3 A
	3
	So he didn’t do it

	5 – 3 A
	1
	I think..

	5 – 3 B – 3 A
	2
	Or DID he do it?

	5 – 3 A
	1
	John

	 4 E 
	2
	Yes, he saw Olaf with the lawn mower, but he walked right past him because he didn’t want to pay any attention to it. 
He went into the shed and then he was looking for a hammer. When he had found the hammer, he went inside the house and called Maria. But I don’t know why..

	2 – 4 B – 3 B
	3
	What? Read your notes to us, then yours and yours…

	4 D
	2
	At a quarter to two he came back from his friend. At two o’clock he started work. At 10 to three he saw Maria walking from the dining room to the front door in a rush. John was looking for a hammer, and saw Ricardo walk into the horse stables. 

	4 A – 3 A
	4
	Is Ricardo my husband?

	4 E – 3 A
	1 
	Yes

	4 D – 3 A
	2
	.. several minutes after having called Maria, he smelled the smell of smoke and he saw that the horse stables were on fire. He didn’t hesitate ran outside screaming loudly.

	5
	4
	But it is also possible that…

	2 – 3 B
	3
	Ok, that’s you

	4 D – 3 B
	1
	Maria’s birthday party was to be held on Saturday. At 1 o’clock she prepared lunch for herself and until three o’clock she was busy working in the kitchen. 10 minutes later she went to the store and ran into her husband who was holding a hammer in his hand. Half an hour later she arrived back at the house and the horse stables were on fire. 

	4 A 
	3
	Half a year later?

	4 C 
	1 
	Half an hour

	4 A 
	4
	Is Ricardo dead?

	4 E
	2
	Yes

	4 A
	1
	So that was the murder?

	4 E 
	3
	Yes 

	5
	1 
	Then I think you did it

	4 E – 3 A
	4
	Yes, because you…

	4 E 
	2 
	I saw him walk inside, into that horse stable

	1 – 3 B
	3
	Hahaha, I saw…

	4 D
	4
	After breakfast Maria leaves the estate together with her husband. Her husband will be finished at his work at 4 o’clock. Last night she had a fight with her husband. She is thinking about how it would be if her husband would die. She has been having a secret relationship for some time now. At half past three she has a meeting. At half past two she leaves work to get some papers, 20 minutes later she arrives home 
She has a quick talk with John who walks out of the front door with her. She shortly waves at Olaf and she has to stop at the side of the road for 5 minutes because the receives a phone call. 

	4 C
	4
	That’s what you said.

	 4 D
	4
	Johanne, her cook, asks her to get home as soon as possible because the horse stables are on fire.

	 4 D
	3
	Olaf has breakfast at 9 o’clock and reluctantly leaves for work. He has been working for the couple at the estate for five years now and from the very first beginning he had some issues with the man of the house.
Every day he works from 9 till 6 and in his opinion  he has to do a ridiculous amount…

	2
	3
	I don’t know why I wrote that down..

	4 D
	
	.. ridiculous amount of work in those nine hours. He felt trapped in the enormous garden. His only ray of hope was Maria, she was the only person within the estate who always kindly greeted him and respected him. Today he had to remove the weeds and mow the lawn. In the morning he starts with removing weeds, at 1 o’clock he is finished with that and has lunch for half an hour. At 2 o’clock he went back to work by mowing the lawn. At half past 2 Ricardo arrives.  

	2
	3
	I think that’s all I have written here. 

	4 D
	3
	.. At half past 2 Ricardo returns from his job, he didn’t take the effort to greet Olaf and went straight into the house. 

	5
	4
	I didn’t know all that about Ricardo..

	4 A – 3 A
	1 
	Here it says that Ricardo and his wife Maria?

	4 E – 4 D 
	3
	Yes, and here it says that at 3 o’clock Olaf and Maria walk outside and…

	5 – 3 B
	4
	I think that you..

	5 – 3 B 
	1 
	I think that you or your… Because you are at work and, oh yes, you had a hammer in your hand.

	5 
	2
	And he saw him walk inside.

	5
	1
	And when I came back the horse stables were on fire and you came walking out of them with a hammer.

	4 A
	2
	I came walking out of them?

	4 C – 4 D
	1
	Yes, you greeted him and walked to her parked car. From the corner of her eye she saw to her surprise that the doors of the stables were open but she didn’t pay any further attention to that. When she came back, half an hour later, she saw the flames coming out of the stables. 

	4 E
	3
	Yes, here too..

	5 – 3 B
	4 
	You did it.

	2 
	1
	Yes, who is going to write it down?

	2 – 5
	4
	Ok, Bo has to write, you did it.

	4 E
	3
	Yes, that has to be true

	6
	4
	But why wasn’t it one of us?

	6 – 4 A
	3
	I didn’t do it, Myrthe was at her job, you?

	6 - 4 C 
	1
	I was in the store and only when I came back I saw the flames.

	6 
	3
	You were in the store.. and I..

	6
	1
	You were working in the garden

	6 - 4 E
	3
	Yes, I was mowing the lawn.

	6
	2 
	Because John came out of the horse stables with a hammer.

	2
	3
	Do I have to write down why John did it?

	2 - 4 E
	2
	Yes, I think so.

	1
	1
	We are going to be busy with this all lesson long..

	1
	3
	That’s good, isn’t it?

	6 – 4 A
	2
	Ehm, Olaf was working in the garden, wasn’t he?

	6 - 4 C
	3
	Yes, he was mowing the lawn.

	 1
	3
	What if we are wrong.. Then I will get angry

	 1
	1
	No, we are right.

	6 – 3 A
	4
	Yes, if you have a hammer…

	6 – 4 A 
	2
	And Johanne?

	6 – 3 B
	3
	And yes, John does have a motive because Ricardo is your husband and if Ricardo is gone, then you two can..

	5 – 3 B
	4 
	But what if Johanne and John??

	4 A 
	1
	What?

	4 C
	4 
	You two are in a relationship

	4 E
	1
	Yes, we are married..

	5 – 3 B
	3
	Maybe you have killed him!

	4 E 
	1
	Because of you!

	5
	3
	But you have got what you want now, because he is dead.

	4 D 
	1
	No, I thought it was.. Here, there was a bad fight between us..

	4 E – 4 D – 3 B
	4
	Yes, we fight all day long.  Yes, not us, Ricardo and I.

	4 E 
	1
	Yes, you and Ricardo, that’s what it says here too.

	4 E
	4
	We are fighting all day, yes.. 

	4 D
	1
	Yesterday, eh, eh, eh.

	6
	3
	Johanne was in the store, Maria was at her job when it happened.

	2
	2
	Do we have to write our names on it too?

	2
	3
	Yes, very big. 
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Transcription Group 3 

	code 
	student
	 Heterogenic: 2 boys, 2 girls

student 1: Girl         Student 3: Boy

student 2: Girl         Student 4: Boy

	
	
	Individual work in silence:                     Total time:

	4 B – 3 D
	2
	Who are you?

	4 D – 3 D
	3
	John

	4 B – 3 D
	2
	Are you John? And what is John?

	4 D – 3 D
	3 
	John is the butler

	4 B – 3 D
	3
	Who is Maria?

	4 D – 3 D
	2 
	I am

	4 D – 3 D
	3
	John has got a crush on you

	5 – 3 D
	3
	You are the wife of the victim

	4 E – 3 D
	2
	Oh yes, I am the wife of the victim

	4 B – 3 D
	2
	Hey guys, are you at the breakfast too?

	4 E – 3 D
	3
	No

	4 E – 3 D
	4
	No

	4 D – 3 D
	2  
	After a hearty breakfast together with the entire staff. That includes you all. 

	2 – 3 D
	1
	It doesn’t say that here.

	4 D – 3 D
	3
	Oh wait, at a certain moment John and Maria are having a secret relationship.

	4 D – 3 D
	4
	And here it says that you don’t tell Johanne about it.

	4 D – 3 D – 3 B
	3
	Yes, I am married to Johanne

	5 – 3 D
	3
	So John is married to Johanne

	1 – 3 D
	4
	Hey!

	4 D – 3 D
	3 
	Oh yes, here we are having breakfast

	2 – 3 D
	2
	He has found it

	2 – 3 D
	1
	I am done

	4 A – 3 D
	3
	Have you also got that you are scared to death of your husband?

	4 E – 3 D
	2
	Yes

	2 – 3 D
	1
	Are you only that far?

	2 – 3 D
	3
	Yes, I am 

	2 – 3 D – 3 C
	1 
	You only have to write down the different points of time. I think that is the best thing to do.

	2 – 3 D – 3 C
	3
	Yes, all the important things too

	2 – 3 D – 3 C
	1
	You can read it again, can’t you?

	2 – 3 D – 3 C
	3
	I’m just making a summary

	1 – 3 D 
	1
	That means our break will be shorter

	4 D – 3 D – 3 C
	4
	Here it says that she is going to get a divorce

	1 – 3 D 
	3
	Interesting  

	5 – 3 D
	2
	Oh, I do think it is me

	5 – 3 D
	3
	Well, it could be me too..

	5 – 3 D
	2 
	It does sound most logical..

	5 – 3 D
	2
	Maria,  the wife

	5 – 4 D – 3 D
	1
	No, but look, it could be possible because here it says: At 3 o’clock Maria and John the butler suddenly walked out the front door chatting. Maria walked directly to her car and waved at him shortly. John shouted at him that he was going to borrow some kind of tool from the shed.

	4 D – 3 D
	1
	And after that: At 20 past 3 his work was interrupted when he saw John coming out of the house screaming. He turned off the lawn mower and it was only then that he heared what John was screaming. The stables are on fire!

	4 B – 3 D – 3 A
	1
	But who is the butler?

	4 D – 3 D – 3 A
	3
	I am the butler

	4 D – 3 D
	3
	Yes, yes, here. John went into the shed and after five minutes he found the hammer he was looking for. Walking back to the house he noticed that the doors of the horse stables were open. When he entered the hall of the house he decided to call Maria in her car to tell her that her husband had come home early.

	5 – 3 D – 3 B
	2
	Yes, that means I didn’t do it

	5 – 3 D 
	3
	Yes, because you were gone.

	4 E – 3 D
	2
	I am gone

	4 D – 3 D
	1
	But here you are leaving, that’s what it says in my story. Because here it says: at 3 o’clock Maria and John walk out of the front door chatting.

	4 D – 3 D – 3 B
	3
	And here I see that the horse stables are on fire

	4 D – 3 D 
	1
	Yes, here, me too. The stables are on fire.

	4 D – 3 D
	3
	And I haven’t been in the stables.

	4 D – 3 D
	4
	I am angry. I am angry with the man of the house.

	2 – 3 D – 3 B
	1 
	Yes, keep on reading

	1 – 3 D 
	1
	I am cold

	4 D – 3 D
	2
	Here, I have got eh.. She realises that more and more often she has fantasies about how great it would be if her husband would die.

	5 – 3 D
	2
	So I think I did it

	5 – 3 D
	1
	I think you did it

	5 – 3 D
	2
	Because she fantasizes about how her husband would die. 

	 5 – 3 D
	1
	Yes, so I do think it was Maria, because here in my story there is no indication that I could have done it. Because I am working in the garden all day. Just take a look..

	2 – 3 D – 3 B
	2
	Oh wait, I have got something about Olaf here, wait.

	4 D – 3 D 
	2
	Then she briefly waves at Olaf who is mowing the enormous lawn in front of the estate. He waves back at her and quickly continues his work. At a high speed, Maria drives back to her work.

	5 – 3 D
	2 
	Yes, that means I am gone.

	5 – 3 D
	1
	Yes, you are leaving, you are driving back.

	5 – 3 D
	1
	So I really think it was you.

	5 – 3 D
	1
	So, that you first set the stables on fire, where that Ricardo was, and then immediately jumped into your car and went to the meeting

	2 – 3 D
	1
	Are you finished Luc?

	2 – 3 D
	4 
	Almost

	5 – 3 D
	4
	So she is in the store?

	 4 D – 3 D – 3 B
	2 
	When she arrives at her work, she rushes to the meeting, but before she is all settled down, her phone rings. Johanne, her cook, asks her to come back home as soon as possible because the horse stables are on fire.

	5 – 3 D
	1
	Then I think the butler did it.

	5 – 3 D
	2 
	Yes, but maybe..

	5 
	1
	Maybe he just calls.. Because it was already 20 past 3, wasn’t it? 

Because here it says that at 3 o’clock they walk outside and she gets into her car. And only at 20 past 3 they find out that the stables are on fire.

	5  
	1
	So I think that you arrived at your work during those 20 minutes and were just sitting there, and then you were called by someone who said that the horse stables are on fire. But she already knew that.

	2 
	1
	Do you understand what we are saying?

	2 
	4
	Yes

	4 D
	3 
	Wait, here. He saw Ricardo, the man of the house, walk into the horse stables. After that I went into the shed and only after five minutes I found the hammer.

	5
	1 
	Yes, I don’t know..

	5
	3
	Yes, but that means, I was in the shed.

	4 C
	2 
	You were in the shed looking for a hammer and I had to go to work. 

	5
	1
	Maybe he did it himself.. Oh no, that is not possible.

	1
	2
	Maybe a horse did it!

	5 – 4 A
	1
	No, but isn’t that possible? That he did it himself?

	5 
	1
	Oh no, because the doors were locked..

	2 – 3 B
	2
	Wait, we have to follow the steps on this paper too!

	2 
	1
	Oh yes, you are going to give verbal information.. yes.. 

	2
	2
	You are going to find out who could be the killer and why the other persons couldn’t have done it.

	5
	1
	Yes, ok. Anyway, we did not do it because Johanne comes running out of the kitchen screaming, in my story.

	4 D – 3 B
	3
	You are Maria. I saw you and 10 minutes later you walked outside.

	4 D 
	3
	When he walked outside to get some tool in the shed 10 minutes later, he ran into Maria at the front door.

	4 D
	4
	Yes, and you were walking near the horse stables.

	5 – 3 B
	3 
	Ok, so you were at the shed too.

	4 E 
	2
	Yes, because here it says..

	5 – 3 B
	3 
	So maybe you could have hidden the hammer.

	5 – 4 A  
	1
	Isn’t it possible that there are two killers?

	4 D
	2
	Oh here, I have found something: if things would end up in a divorce, he would kill her financially.

	5
	1
	And even more so if he finds out that she has been having a secret relationship for some time. 

	4 C
	2
	So I’m having a secret relationship

	5
	1
	I really do think it was Maria. That she just did it to stay out of all kinds of trouble. Because she has a secret relationship and she doesn’t want to end up with financial problems if they would have a divorce.

	4 C – 3 C
	3
	And I was in the shed.

	4 E – 4 A – 3 C
	1 
	Yes, you were in the shed. Yes, so Maria did it?

	4 D – 3 C
	4 
	You walked through the front door with a hammer.

	4 D – 3 B
	2
	At half past two she decides to drive home to get the papers she needs at half past three.

	5 
	1 
	Yes, but I do think it was Maria.

	4 A
	1
	Maria? 

	2
	1
	Yes, I don’t write. You write

	1
	1
	I’m hungry

	2 
	2
	So Maria up here, and then?

	5
	1
	Yes, she has got all the indications to… yes..

	4 D
	3
	Here it also says that you had a fight with Ricardo

	4 E – 4 D
	4
	Yes, that’s right. I have had a fight with the man of the house too.

	4 B
	3
	What is your alibi?

	2
	1
	Yes, you haven’t told anything yet

	2
	3
	Yes

	4 D
	4
	She was in the kitchen all day long and then she found out that she was out of eggs so she went to the store.

	4 C
	3 
	So you were in the store

	4 C
	1
	You were in the store

	4 E 
	4 
	That’s right

	4 D – 3 C
	3
	And when she came back after half an hour, she saw the flames.

	5 – 3 C
	3 
	So you were in the store, I was in the shed..

	5 – 3 C
	2
	Olaf was working in the garden

	4 D – 3 C
	4
	And when I got into the car, I saw you walking to the stables with a hammer, or no, you walked into the house.

	2 – 3 C
	3
	And you say that only now?

	2 – 3 C
	4
	I have been saying that all the time, but you aren’t listening/

	2 – 3 C
	1 
	And he says that now?

	4 A 
	2 
	What?

	4 C
	3
	He saw me with a hammer

	4 D
	4 
	Here..

	1 – 3 A
	1
	This is so stupid, isn’t it..

	4 A 
	2
	So, who did it?

	6
	1
	Yes, Maria

	 5
	4
	It could also be John

	4 A
	3
	But actually, I had already found the hammer.

	5
	1
	But look, what can you do with a hammer, and then you have to go to the stables first, set them on fire..

	4 A
	4
	Yes?

	5
	2
	What are you doing with a hammer if…

	5 – 4 A – 3 B
	1
	Hey, wait a minute, I could have donei t.. Oh no, who saw Ricardo walk into that horse stable?

	4 C
	2
	I think it was me. Yes, because I..

	5 – 3 B
	1
	Listen, so he was in there. Then it could be possible, because those doors were locked from the outside. So somebody trapped him inside that horse stable.

	2 – 3 B
	2 
	I have found something!

	2 
	1
	Again..

	2
	2
	Yes, again..

	 4 D
	2
	After an extensive breakfast together with the entire staff, she leaves the estate together with her husband at 9 o’clock. They say farewell in a very cool manner and leave for work, both in their own car. She is not looking forward to the long day ahead of her and kind of envies her husband who finishes working at 4 o’clock already. He will be able to enjoy a part of the afternoon.

	6
	1 
	It is really Maria

	6
	4
	Yes, could be..

	2
	1
	Yes, write down

	2
	2
	I already have it

	1
	1
	Oh, then we can go

	2
	4 
	What about the alibis?

	6
	3 
	Oh yes, our alibis. I was in the shed

	6
	1
	And then you just say that I was working in the garden

	6 – 3 A
	3 
	He was at the store

	2 – 3 A
	2
	Here, write.

	2
	4
	I can’t write. I really can’t write properly

	6
	1
	Olaf was in the garden

	4 A 
	1
	What’s your name?

	4 C
	4
	Johanne

	6
	1
	Johanne was at the store

	4 A
	1 
	And what’s your name?

	4 C
	3
	John

	6
	1
	John in the stables. Done.
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	2
	4
	Well, you start..

	4 D
	1
	I had, at 9 o’clock she leaves the estate together with her husband.

	4 D
	1
	She is jealous of her husband because he finishes work at 4 o’clock.

	4 D
	1
	And they had a fight, and her husband wants a divorce and she fantasizes about how it would be if her husband would die. 

	4 D
	1
	And at half past three she has a meeting

	4 D
	3
	Ok, I have that she leaves for work at about half past eight.

	4 D
	3
	And she works from 9 till 6, one o’clock lunch break, lawn mowing at half past one, Ricardo arrives home at half past two, Maria and John walk out of the front door at three o’clock and at twenty past three John runs outside screaming.

	4 D
	4
	Yes, eh, yes, it didn’t say anything about how late that morning, but the day before they had had a fight. 

	4 D
	4
	And the morning after, eh, yes, he prepared food for her and she was still angry.

	4 D
	4
	At one o’clock she prepared lunch for herself.

	4 D
	4
	She was busy in the kitchen until three o’clock

	4 D
	4
	Ten minutes later she walked out of the front door to go to the shop to buy some things.

	4 D
	4
	And the shop was 15 kilometers away and half an hour later she saw flames coming from the horse stables when she came back.

	2
	4
	Now it’s your turn

	4 D
	2
	She came back at a quarter past two and at two o’clock he started work.

	4 D
	2
	And at ten to three he saw Maria walk out of the front door.

	4 D
	2
	Ten minutes later he walked towards the garden shed to get some tools and he found the hammer after twenty minutes.

	4 C
	3
	I wouldn’t know…

	5
	1
	I think it was Maria, because she thought strangely about her husband dying.

	4 A
	4
	But where did she go, what time did she leave?

	4 C
	1
	At half past two she went home to get some papers and at half past three she had to be at her work

	4 D
	2
	Yes, in my text it says that Maria, eh…

	4 D – 3 B
	1
	But also, eh, she has got a secret affaire and she is afraid that her husband is going to take all her money.

	4 D
	3
	Here it says something about around three o’clock Maria and John the butler walk out of the front door.

	4 D – 3 A
	3
	And she walked straight to…

	4 D – 3 A - 3 B 
	4
	Around half past three they came, they saw flames in the stables.

	4 D
	3
	And she waved at John too.

	4 D
	2
	Here it says that at ten to three and then ten minutes later they went to the garden shed, so that is at three o’clock

	4 A
	1
	At what time did the stable…

	4 D
	3
	Here it says that at twenty past three John returned from work and yelled that the stables were on fire. 

	4 C
	2
	Yes, she…

	4 C – 3 B
	4
	In my story they found out a half past three, so that is twenty past three…

	4 C – 3 B
	1
	Yes she left for work at a quarter past three.

	4 E
	3
	Yes...

	4 A
	3
	Who would it be...

	4 C
	4
	Yes...

	4 C
	3
	In my story it doesn’t say anything about a fight really

	4 D
	2
	Here it says that she had had a bad fight with Ricardo

	4 A
	4
	Yes, and does it say at what time?

	4 C
	1
	Yes, in the evening, the day before

	4 C
	1
	Because that is when I said that he wanted a divorce

	4 D – 4 E – 3 B
	2
	That´s right, she had forgotten something and she had had two big fights with Ricardo last night

	4 A
	1
	I am wondering where she came from if she had forgotten her papers?

	4 C
	1
	Because she had a secret relationship.. so…

	2
	4
	Read aloud what happened then..

	4 D
	1
	Yes, she leaves the estate with her husband at nine

	4 D
	1
	She is jealous of her husband because he will be finished working at 4 o’clock already.

	4 D
	1
	And, yes, at half past three she has got a meeting

	4 D
	1
	And she is late too.

	4 D
	1
	And she had forgotten her papers so she had to go home.

	4 D
	4
	Here it also says that Ricardo told her that he didn’t care that John was flirting with her.

	4 D
	4
	Who has got John?

	4 D
	2
	I do

	5 – 3 C
	1
	If John likes Maria, maybe he hopes that Ricardo will die, so he can have her…

	5
	1
	Can have a relationship.

	4 A
	2
	So who do we think did it?

	4 C
	1
	I think it was John or Maria

	4 C
	3
	Yes Olaf did not do it anyway

	4 A
	4
	He left at two o’clock, didn’t he?

	4 E
	2
	Yes, to work

	4 A
	4
	Yes but, you said he returned at a quarter to two?

	4 E
	2
	Yes, from that friend, and he came…

	4 C
	2
	Yes, and then he returns at a quarter to two.

	4 C
	2
	And then he starts work at two o’clock

	4 C
	4
	Oh ok

	4 D – 3 A
	3
	Yes, I think Maria

	4 B
	2
	Who died??

	4 D
	3
	Her husband, so I think Maria did it

	4 D
	2
	Yes, because here it says that she had had a big fight with Ricardo, too.

	4 D
	3
	Yes, so I think it was Maria.

	4 D
	1
	And that she wanted him dead, that she would love that.

	5
	4
	Or it could be that Maria did it herself o rit could be…

	5 – 3 A - 3 B
	2
	John…

	5 – 3 B
	4
	John yes, that they did it together..

	5 – 3 B – 3 C
	1
	Well, on the other hand I think it was her because she would get all the money…

	5
	1
	Because they are married

	5 – 3 B
	3
	Yes, but anyway, I think..

	5 – 3 B
	1
	And ehm, yes then she could have … that secret relationship eh..

	4 A
	4
	So we pick Maria?

	4 D
	3
	Oh look, here it says, he was interrupted at work when he heard John screaming at 20 past three and saw him running.

	5
	1
	If John had donei t, he wouldn’t scream like that at all..

	4 D
	3
	And he turned off the lawn mower

	5
	3
	And that was when he heard what John was shouting, it is now about ehh yes..

	5 – 3 B
	3
	I really don’t know..

	5 – 3 A
	4
	Maybe John did it, because he starts shouting to show that yes…

	5 – 3 B
	1
	As a trap

	5 – 3 B
	4
	Yes, to show that he didn’t do it.

	5
	4
	Yes, or he just got scared because of what had happened

	4 D
	2
	Oh yes, here it says that he went outside and he saw that the horse stables were on fire

	4 A
	4
	So we pick Maria?

	4 D
	3
	But look, here it says ehm, Maria walked straight to her car while waving briefly at John and John shouted something at him about borrowing some tools from the garden shed

	4 D
	3
	And Maria just left.

	5
	1
	Yes, it could be that Maria had started the fire in advance, at eh..

	4 D – 3 B
	4
	No, because he went to get some tools..

	4 D – 3 B
	3
	He went to get some tools

	4 D – 3 D
	4
	And a hammer had been found, or not?

	2
	4
	You write it down, you have a nice handwriting

	2
	1
	I can’t write..

	2
	1
	I can write of course, but not neatly 

	2 - 4 A
	1
	What do I have to write down?

	6
	4
	John is the murderer

	6
	2
	Because he went to the shed

	6 – 3 A - 3 D
	4
	To get some tools

	6
	2
	And it took…

	6
	2
	It took 5 minutes

	6
	3
	And Olaf did not do it because…

	6
	3
	Here it says that Olaf did not pay any further attention to it and he concentrated a the endless green sheet in front of him

	6
	3
	He was interrupted when he saw John running out of the house screaming at 20 past three

	6
	3
	So it wasn’t him, because he didn’t pay any attention to it and continued mowing the lawn

	4 A
	3
	Or not?

	6 - 4 C
	4
	Yes, but he went…

	6 - 4 A – 3 B
	4
	He doesn’t pay any attention to it, but who…

	4 A – 3 A
	3
	Huh? Olaf?

	4 E
	4
	Yes, no, whatever..

	4 A
	1
	Who do you have?

	4 C
	4
	Johanna

	2 – 6 - 4 D
	1
	Write that down because…

	6 – 3 A
	4
	Because only when she came back she saw that the horse stables were on fire

	6
	4
	Because he went to the store, he was gone

Omdat hij naar de winkel was, hij was weg

	6 - 4 C
	3
	SHE was gone..

	6
	4
	And now that Maria was gone..

	6
	4
	Maria waved when she left, and..

	6
	3
	Here it also says that Maria walked straight to her car at three o’clock and she waved briefly

	2
	1
	I wrote it all down.

	2
	1
	So what now?


Transcription Group 5 

	Code:
	Pupil:
	

	
	
	Heterogenous: 2 boys & 2 girls 
Total time: 14:19min

	2
	4
	What do we have to discuss now? Who…

	2
	4
	Who did it?

	2
	4
	Who has got story one, because eh, that’s where we start then.

	2
	4
	Have you got it? Then let’s start, you tell what happened in your story and then the rest of us

	4 D
	1
	She is occupied with the staff

	4 D
	1
	After that she went to her work

	4 D
	1
	And she is jealous of her husband because he finishes work at four o’clock already

	4 D
	1
	And she had forgotten her papers

	4 D
	1
	So then she had to go home to get her papers.

	4 D
	1
	So at half past two she goes home to get them

	4 D
	1
	At ten to three she arrives home and after that she goes back to work and she has to hurry

	4 D
	1
	And then they call that she has to come home as soon as possible because the horse stables are on fire

	4 D
	3
	I have got, at half past eight breakfast and after that he leaves for his work reluctantly

	4 D
	3
	He has worked for the couple for five years and he works from nine to six every day

	4 D
	3
	Eh, oh no, around half past two he took the lawn mower from the garden shed

	4 D
	3
	And then Ricardo came home from his work and at three o’clock Maria and John walked through the front door together

	4 D
	3
	And at twenty past three John ran outside screaming that the stables were on fire

	4 C
	4
	Ok

	4 D
	4
	The morning of the murder she was very angry on her husband because she..

	4 C – 3 B
	4
	Yes, there was something about flirting to each other and stuff like that

	4 C
	4
	So that was what she was angry about

	4 D
	4
	And after breakfast she spent the rest of the morning baking three cakes for the birthday party on Saturday

	4 D
	4
	At one o’clock she prepares lunch for herself and until two she was occupied with cleaning the kitchen

	4 D
	4
	And then she started to cook, and she found out that she had run out of eggs.

	4 D
	4
	And when she walked out of the house, she ran into her husband who had a hammer in his hand

	4 D
	4
	He walked inside, rather quickly

	4 D
	4
	And the horse stables were locked and then she continued

	4 D
	4
	When she returned from the store half an hour later, the horse stable was already on fire

	4 E – 3 A
	2
	Yes...

	4 E – 3 A
	4
	Yes, that was it…

	4 D
	2
	Hmm, my character had time off after breakfast, until two o’clock

	4 D
	2
	So he visited a friend, at a quarter to two he returned from that

	4 D
	2
	He started work at two o’clock

	4 D
	2
	At ten to three he sees Maria walk towards the front door in a rush

	4 D
	2
	Ten minutes later he was talking to Maria about the fight with Ricardo

	4 D
	2
	Then he leaves to look for a hammer

	4 D
	2
	But he sees Ricardo enter the horse stables

	4 D
	2
	After five minutes he finds the hammer

	4 D
	2
	He calls Maria and then he finds out that the horse stables are on fire and he quickly runs outside

	4 B
	4
	Why has that man got a hammer in his hand?

	4 C
	2
	I don’t know..

	4 C
	2
	He was looking for a hammer, he was looking for tools

	2
	3
	So one of these characters committed the murder?

	2
	3
	Really?

	4 C
	3
	At first I thought Ricardo did it himself.

	4 A
	4
	A suicide you mean?

	4 C
	3
	Yes, no, but he has been in the horse stables, hasn’t he?

	5
	4
	But I think that the thing with the hammer might have got something to do with it

	5
	4
	For example that he hit Ricardo on the head with it and ehh..

	5 – 3 A - 3 B
	3
	Yes, but he has..

	5 – 3 A - 3 B
	4
	And that he…

	5 – 3 B
	3
	He is the only one who has been in the stables

	5 – 3 C
	2
	Well, look, he..

	5 – 3 B – 3 C
	4
	Yes, but wait, he has not, wait…

	4 B – 3 B
	4
	Where was the rest?

	4 C
	3
	He was the only one there at that moment

	4 A
	2
	Who?

	4 C
	3
	Olaf

	5
	4
	Oh, then it is easy

	5
	4
	Then Olaf has to be the killer, or not?

	4 B
	2
	And not Maria? She wanted to get a divorce

	4 A – 4 E
	3
	No, she was at her work, or, in the car, wasn’t she?

	4 C
	4
	Yes

	4 E
	2
	Ok

	4 A, 5, 6
	4
	So Olaf is the murderer? Are we ready then?

	2 -6
	3
	Yes, I think so, we have the murderer, haven’t we?

	4 A, 6
	2
	And the other persons did not do it because?

	4 C, 6
	4
	Because the other persons were not around when it happened.

	6
	3
	And Olaf was, so..

	6
	3
	So he has to be the murderer

	6
	4
	Ok, Olaf is the killer because he was around at the time

	6
	3
	Ok, finished!


Transcription Group 6

	code 
	 Pupil
	 

	 
	
	4 boys
Total time: 29:50 min.


	1
	 1
	I think this pen is leaking…

	1
	 2
	You take this one, but I’m going to get a new one

	2
	2
	You can start

	4 D
	4
	My character is Johanne and I think it wasn’t her, because when the fire started Johanna was at the supermarket and when she came back the stables were already on fire

	4 D
	1
	Yes, I think it was Maria, Ricardo’s wife, because she is jealous of him

	4 D
	1
	At half past three she finishes working, and she would like it if he died.

	4 D
	1
	She goes back home to get some papers

	4 D
	1
	After that she is at her work in a meeting

	4 D
	1
	Then Johanna called that the horse stables were on fire

	4 D
	2
	I thought it was John, because he had some time off until two o’clock, wait that is not right, at a quarter to two he says that he is going somewhere with his wife…

	3 B – 4 D
	4
	Yes, but it has to be somewhere between ten past three and eh.. 

	 4 D
	3
	It can’t be Olaf either, because he was mowing the lawn at that time

	4 D
	3
	But before that, at three o’clock John asks if he can get some tools from the..

	3 B -  4 C
	4
	Yes yes…

	4 C – 4 D
	4
	Because here comes Johanna, she goes to the supermarket and there is Johanne, she runs into John and he has got a hammer in his hand

	4 B
	4
	And if Johanna walks towards the car she sees from the corner from her eye that the doors are opening, or, the doors to the horse stables are open

	4 E
	3
	Yes

	4 C - 4 D – 3 A
	4
	And that John, he is flirting with eh, Maria..

	4 C – 4 D
	1
	That is eh, I believe that is eh, her secret love

	4 E
	2
	Yes, here it says that John and Maria were a little bit in love at first and after that she had a secret relationship

	4 B
	4
	But when was that ehm, ehm, …

	4 D – 3 A - 3 B
	1
	Maria had to go home..

	4 A – 3 B
	4
	What time was that?

	4 C – 3 B
	1
	It took her twenty minutes

	4 C - 4 D 
	1
	Then she got her papers, then she went back, and then she received a phone call 

	4 C
	1
	So eh, she stopped at the side of the road for five minutes.

	4 C – 4 D
	1
	Then she drove on, she was at a meeting, she ran to it, and then she heard that the horse stables were on fire

	4 B
	4
	So, she can not have done it

	4 C
	1
	Well, I think she can have done it.. twenty minutes for parking, it could be that she did something during that time

	4 C
	4
	That could be, but..

	4 C – 3 B
	1
	It sounds logical to me, anyway

	5
	4
	Yes, but John came walking towards the house with a hammer

	4 E – 3 A
	3
	That is true

	4 A – 3 A - 3 C
	1
	That was…

	4 B – 3 B
	4
	But he borrowed that hammer, didn’t he?

	5
	4
	But that could have been for something else

	4 E
	1
	Yes.. 

	4 C – 3 B
	4
	But because John was flirting to that Maria, I think it was John because…

	5 – 3 A - 3 B
	1
	He is jealous..

	4 C – 3 A - 3 B
	4
	Yes, that John, right..

	4 C – 3 C
	1
	I think it was Maria

	5 – 3 C
	4
	John is flirting with Maria and then John says that Ricardo is Maria’s husband, so I expect that it was Ricardo because..

	4 B – 3 B
	3
	Well, I think, you have to look at; who was at home the moment the stables set fire?

	4 C – 3A - 3 C
	1
	I think..

	4 C – 3 A - 3 B
	4
	Yes, it wasn’t Johanna

	4 C
	1
	It wasn’t Maria either..

	4 C – 3 A - 3 B
	3
	Not Maria either..

	4 C – 3 A
	2
	It wasn’t Olaf

	4 C – 3 B
	3
	Olaf was at home, he was the gardener

	5
	3
	Because that is strange, at some point John runs out of the house screaming that there is a fire, while Olaf is mowing the lawn

	5
	1
	That is strange..

	4 C
	4
	So I think it was John..

	4 C – 3 A - 3 B
	3
	But that is..

	4 C – 3 A - 3 B
	1
	Yes but..

	4 C – 3 A - 3 B
	3
	Yes, with that hammer too.. it says that everything had been closed off

	4 E
	4
	Yes

	4 C
	3
	All doors have been closed

	5
	1
	But I think it was Maria, she had a very big fight, and she fights with Ricardo a lot

	4 D
	1
	Yes eh, she would like to be rid of him

	4 D – 3 A
	1
	And she is mainly very jealous

	4 C
	3
	I know that.. but here it says..

	4 C – 3 A - 3 B
	1
	But he, eh…

	4 C – 3 A - 3 B
	4
	He was also…

	4 D – 3 B
	3
	It also said that at first ehh, she walks out of the front door while chatting with John, so you could think that she gave him the order to eh, to kill him 

	4 C
	2
	I think it was Maria

	4 C – 3 B
	4
	Because the butler, because John is Maria’s butler

	4 E – 3 A
	3
	Yes

	4 E – 3 A
	4
	Yes

	2
	4
	But read your notes aloud

	4 D
	3
	Yes, at half past two Ricardo arrives home, Maria leaves in her car and John asks if he can borrow some tools and then John runs out of the house screaming that the stables are on fire at twenty past three

	4 C – 3 B
	4
	Twenty past three…

	5 – 3 B
	1
	Yes but, I think that Maria lets John execute the task

	5 – 3 B
	2
	Yes because I think they have got John..

	5 – 3 B
	1
	And I think because he is, eh, the butler, she lets him do the dirty jobs

	4 C
	3
	Yes, that eh..

	4 A
	4
	And so, we have executed Johanna?

	4 A
	4
	And we have executed Olaf?

	4 C
	4
	Then John or Maria is the murderer

	4 C
	3
	John or Maria..

	2 – 3 A
	1
	We still have to..

	2 – 3 A – 3 B
	3
	What is your time schedule?

	4 D
	1
	Eh, at nine o’clock she leaves the estate together with her husband, at four o’clock her husband finished work, at half past three she has got a meeting, but eh, she didn’t have her papers so eh at half past two she drives back home and arrives there twenty minutes later. While driving she receives a phone call and she stops at the side of the road for five minutes. Then she is at her meeting and her phone rings, the horse stables are on fire

	4 A
	4
	But why does she have to wait at the side of the road?

	4 C
	1
	Because she receives a phone call

	4 A
	4
	But you don’t know who called her?

	4 A
	2
	And why did he call her?

	4 B
	3
	What does it say in your story then?

	4 C
	2
	That John leaves for work and that he returned with Maria and that he ran outside with a hammer

	4 A – 3 B
	4
	And you have got John?

	4 E
	2
	Yes…

	5
	1
	I think that John, eh, wanted to take Olaf away, what actually makes him less suspicious

	4 A
	1
	Do you understand?

	4 E
	2
	Yes

	5
	1
	That he says it already, then you don’t expect that that person is guilty

	5
	1
	And then of course Olaf leaves and John has the opportunity to do it

	4 C
	2
	I honestly think it was John

	4 C
	3
	In my story it doesn’t say anything about what it is about.. the two doors that are locked from the outside

	4 E
	4
	Yes

	5
	4
	And when Johanna walked out, they were still open

	5 – 3 A
	4
	And that was at....ehhh.....ten past three

	5 – 3 A
	3
	And at 3 o ‘clock

	4 A – 3 B – 3 C
	4
	When did John..

	4 C – 3 B – 3 C
	3
	Then..

	4 C – 3 B – 3 C
	1
	I think that…

	4 C – 3 B – 3 C
	4
	Yes at three o’clock, look then he is.. he had to do it in ten minutes between getting Olaf and Johanna arriving back home, who walks into John with the hammer in his hand

	4 A – 3 B
	1
	Who has something about somebody calling at around three o’clock?

	4 C – 3 A
	1
	Because eh...

	4 C – 3 C – 3 D
	4
	At three o’clock...

	4 C – 3 C – 3 D
	1
	At half past three she drives back home, only twenty minutes later the arrives there..

	4 C – 3 C – 3 D
	4
	At three o’clock

	4 C
	1
	Then she drives back and on her way she receives a phone call

	4 C – 3 C
	2
	Here it says...

	4 C – 3 B
	4
	At three o’clock, eh, Johanna was cleaning the kitchen

	5 – 3C
	1
	And she received a phone call and I think that was John

	5 – 3 A
	1
	He had a little plan..

	4 C
	2
	Here it says, when he entered the hall of the house he decided to call Maria in her car to tell her that her husband had come home earlier and to ask her some more about last evening’s fight.

Several minutes after hanging up the phone he smelled a penetrating scent of smoke. When he looked outside through the living room window he saw that the horse stables were on fire, he didn’t hesitate and ran outside.

	5
	4
	Or he committed suicide.

	5
	1
	Actually, that was my first thought too.

	5
	3
	Look, now you have so much time that John is inside..

	4 A
	3
	In your story Maria is not at home, is she?

	5
	3
	And she is sitting in the kitchen, so is already gone, too.

	5
	3
	Then it leaves Olaf because he is still in the garden

	4 A
	4
	Sir, could it be that he committed suicide?

	4 C
	1
	Ok, so that is not possible..

	4 C
	1
	In my story something happens at nine and half past two in the afternoon..

	4 D
	2
	Yes but look, here it says.. after having looked for the hammer for a few minutes he walked outside to see if he could find Olaf

	4 C
	2
	So he had found the hammer already

	4 E – 3 A
	4
	Yes..

	4 E – 3 A
	1
	Yes..

	4 D – 3 B
	2
	Olaf, however, was occupied with the lawn mower and he decided not to disturb him

	4 D
	2
	When he turned around to re-enter the garden shed he noticed Ricardo, the man of the house, enter the horse stables.

	4 D
	2
	After that, John searches the garden shed for ten  minutes and finally finds the hammer he was looking for

	4 C – 3 A
	1
	So, I didn’t know..

	5 – 3 B – 3 A
	2
	So he had the hammer, and he went back in to search again..

	5 – 3 B
	1 
	But he enters the horse stables…

	5 – 3 B
	2
	And he is looking for a hammer that he actually already has.

	5 – 3 B
	3
	But it could be that he couldn’t find the hammer and returns to look again.

	4 C
	1
	Well, I think..

	5 – 3 B – 3 D
	3
	But look, we now know that Johanna is not there, Maria is not there either, Olaf is outside mowing the lawn. He is the only one who is outside

	5
	3
	Olaf is the only one outside..

	4 C
	1
	I think that.

	5 – 3 B – 3 C
	2
	He is the one that..

	5 – 3 B
	4
	Wait, we are going to write down, Johanna is..

	2
	4
	Here, you write..

	4 C
	1
	Johanna doesn’t know..

	5 – 3 B
	3
	I think she didn’t do it

	4 E
	1
	Yes, that’s right

	4 C
	1
	We know one thing, Ricardo enters the stables, the stables get fenced off by eh..

	4 C – 3 B
	2
	John

	4 C
	1
	By John, are we sure about that already?

	4 A
	2
	So…?

	4 C
	4
	Johanna...

	5 – 3 B
	1
	So, I think... it could be that Maria was called by John

	4 A
	1
	That is true, isn’t it?

	1
	2
	Wait, I’m not sitting properly

	4 D
	4
	Johanna is not..

	5 – 3 B
	3
	Or was that the plan?

	4 C – 3 B – 3 D
	1
	What she had to do because eh..

	4 C – 3 B – 3 D
	4
	Because she, eh, had to, eh…

	4 C – 3 A - 3 B
	1
	She caught him

	4 C – 3 A - 3 B
	4
	With a hammer…

	5 – 3 B
	3
	I do think that John…

	4 A – 3 B
	1
	But why did he take a hammer?

	4 C
	2
	Oh yes, she caught him 

	4 C – 3 B
	4
	Her husband with a hammer..

	4 C – 3 B
	2
	And then he didn’t tell her that…

	2
	1
	Ey, you continue discussing and we too, then we can work together

	4 C
	2
	But wait a second, we already have..

	2 – 3 B
	3
	Come on, just write down

	2
	4
	Write down

	5 – 3C
	2
	He caught him with a hammer

	5 – 3 C
	1
	But he has got the hammer

	5 – 3 C
	2
	And then he calls Maria, the story actually begins at nine o’clock, doesn’t it?

	4 C – 3 A
	4
	Because she...

	5 – 3 B – 3 C
	2
	It can only start then

	4 C
	1
	It can not have happened at that time already

	5
	2
	He hangs up the phone and she has to wait at the side of the road for five minutes, and then she sees that the stables are on fire.

	5
	1
	Olaf, I know it now, Olaf can have told John to bring him a hammer

	5
	3
	And the only one is, she is Johanna, eh..

	5 – 3 B
	2
	Because Johanna went to the store, it could bet hat she just said that she went to the store.. and then just came back.

	5
	1
	But in the store, that’s what it says in the story of eh…

	4 D – 3 B
	2
	Maybe that’s important, too…

	4 C – 3 B
	4
	I read it somewhere

	4 A
	4
	But have we made a decision?

	4 C
	2
	I think it was John

	4 C
	1
	John

	4 A
	2
	Who do you think it was?

	4 C
	1
	John, Olaf is eh...

	4 C – 3 B
	2
	No, John did it!

	6
	4
	Olaf was mowing the lawn and then John came out of the house

	4 C – 3 B
	1
	Yes I know, but he..

	6 – 3 B
	2
	Ok, It’s just going to be John, we have to choose

	6 – 3 A - 4 E
	3
	Ok, John

	6 – 3 A - 4 E
	4
	John

	6 – 4 E
	1
	John


3 – English Communication Project 
Target Group:

First form classes VMBO TL+
General Goal:

Creating a one minute commercial break (video clip). The product being advertised must be unique and therefore may not exist already. Actors, supporting illustrated posters and spoken English text must be used during the video clip.

‘English’ Goals:

- be able to describe their product in 100 words using the sentence structures and vocabulary provided by their teacher (appendix 3)

- in pairs, have a conversation about their product; questions provided by teacher (appendix 4)

- learn all vocabulary provided by heart and reproduce it during a written test.

Steps:

Step 1: Come up with a unique product and write a product description
Step 2: Come up with a slogan

Step 3: Design a poster (including illustrations & English text)

Step 4: Create poster
Step 5: Role division video clip + write the script for the video script
Step 6: rehearsal video clip

Step 7: Record video clip
Planning:

Lesson 1:
Product Description + Slogan

Lesson 2:
Written Language Test + speaking activity
Lesson 3: 
Poster Creation
Lesson 4: 
Finish off posters + Brainstorming video clip
Lesson 5:
Write script video clip + Role division
Lesson 6:
Rehearsal video clips


Lesson 7: 
Record video clips
Example Slogans:

Playstation: 


Live in your World, play in ours

Sony:



Make believe

Skittles: 


Taste the rainbow

7-up: 



Freshen-up with 7-up

Adidas: 


Impossible is nothing

American Airlines: 

Fly the American way

Bounty: 


The taste of paradise

Burger King: 


Have it your way

Canon: 



With Canon, you can

KitKat: 



Have a break, have a KitKat

Philips:



Sense and Simplicity

Jaguar: 



Don’t dream it, drive it

Loréal: 



Because you’re worth it

Assessment:
	
	Points

	1 Product
	1 – 2 – 3 – 4 – 5                

	2 Slogan
	1 – 2 – 3 – 4 – 5                

	3 Poster
	2 – 4 – 6 – 8 – 10       

	4 Video Clip
	2 – 4 – 6 – 8 – 10

	Total Points:
	

	Product Mark :
	(total  points) : 30

	Final Mark:
	(Product Mark) + (Score sheet cooperative learning Mark)  : 2 


Lesson 1 – Product Description & Slogan

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce theme commercial breaks by showing a youtube clip:

http://www.youtube.com/watch?v=6Ye-lpWgt48 

2 Hand out Student Hand-Out and go through it together.

3 Ask students if they know any other famous commercial slogans
4 Display General T-card (see Chapter 6) and explain that they are assessed on it every lesson of the project.
	1 Watch the youtube clip

2 Read through Hand-out and ask questions.

3 Pupils think of all famous slogans they know and raise their hand to share them. 
	1 SMART board

2 Student Hand-Out

3 Student Hand-Out
	10 min

	EXECUTION
	1 Presenting ‘T-kaart’ for this lesson and discuss it with students

2 Compose cooperative groups

3 Present sentence structures and vocabulary on SMART board: read them aloud en let pupils repeat.

4 Explain that they are going to describe a unique product in 100 words and create a slogan for it. Hand out sheets of paper and A4 papers with vocab (appendix 1)

5 Hand-Out dictionaries

6 Walk through the classroom, help pupils,  make notes on cooperative process
	1 Discuss ‘T-kaart’ with teacher, ask questions. 

2 Pupils go sit together in their groups

3 Pupils repeat after me and possibly ask questions.

4 Pupils start brainstorming

5 Use dictionary when necessary

6 Ask help from the teacher if necessary
	1 SMART board

2 - 

3 SMART board

4 Sheets of paper + vocab A4s

5 Dictionaries

6 Score sheet for cooperation?
	35 min

	COMPLETION
	1 Evaluate the ‘T-kaart’ (tips and tops)

2 Homework: Study A4 paper with sentence structures and vocab -> language test next level


	1 Pupils take part in evaluating the ‘T-kaart’

2 Pupils write down their homework
	1 SMART board

2 Pupils’ agendas
	5

min


Lesson 2 – Written Language Test + Speaking Activity

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Reflect on Tips and Tops previous lesson

2 Present this lesson’s ‘T-kaart’on the SMART board and discuss it with the pupils.

3 Hand-out language test (appendix 2) 
	1 Reflect on Tips and Tops previous lesson

2 Discuss ‘T-kaart’ with teacher, ask questions. 

3 Pupils prepare for language test.
	1 SMART board

3 language test
	10 min

	EXECUTION
	1 Walk through the class while pupils do the test.

2 Give instructions for the Speaking Activity and hand out the activity.(see appendix 3)

3 Walk through the class and comment on the execution of the speaking activity. 


	1 Pupils complete the test and hand in their work when they are ready

2 Pupils listen to instructions and ask questions when necessary

3 Pupils carry out speaking activity and ask assistance if necessary.
	1 language test

2 A4s Speaking Activity

3 A4s Speaking Activity


	35 min

	COMPLETION
	1 Evaluate Speaking Activity. How did it go?

2 Evaluate ‘T-kaart’ share tips and tops
	1 Pupils evaluate Speaking Activity.

2 Pupils take part in the evaluation of the ‘T-kaart’ and share their tips and tops


	1 –

2 SMART board


	5

min


Lesson 3 – Poster Creation
	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce the theme commercial posters by showing examples of posters on the SMART board (appendix 4).

2  Introduce the new ‘T-kaart’ and discuss the tips and tops of the previous lesson


	1 Look at commercial posters and possibly ask questions about them

2 Participate in creating a new ‘T-kaart’ and discuss their tips and tops of the previous lesson


	1 SMART board, posters

2 SMART board


	7

min

	EXECUTION
	1 Order pupils to start with drawing a poster design on A4 sheets of paper.

2 Repeat that the slogan and some supporting text should be on the poster

3 Hand out dictionaries

4 Make notes on cooperation and assist pupils when necessary

5 When every individual pupil agrees with the design, start drawing the actual poster on the A3 paper.


	1 Pupils draw personal poster designs on an A4 sheets of paper and come to a mutual design through voting
2 Listen to instructions 

3 Include text in design; use dictionaries when necessary  

4 Ask for assistance when necessary

5 Draw the final poster


	1 A4 sheets of paper, drawing materials

2 -

3 Dictionaries 

4 Score sheet for cooperation?

5 A3 sheets of paper, drawing materials 
	38 min 

	COMPLETION
	1 Let groups of pupils briefly present their poster to the rest of the class and comment on it

2 Evaluate the ‘T-kaart’ (tips and tops)
	1 Groups briefly present their poster to the rest of the class.

2 Pupils take part in evaluating the ‘T-kaart’
	1 Pupils’ products

2 SMART board
	5 

min


Lesson 4 – Finish off poster & Brainstorming Video Clip

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce the ‘T-kaart’ and discuss tips and tops of the previous lesson.
	1 Contribute to the ‘T-kaart’ and share their tips and tops. 
	1 SMART board
	5 min

	EXECUTION
	1 Instruct pupils to finish off their posters.

2 Instruct pupils to brainstorm about the storyline of their video clip and write the outline down.

3 Walk through the classroom; make notes on cooperation and assist when necessary
	1 Pupils finish off their posters

2 Pupils brainstorm about the storyline of their video clip and write the outline down.

3 Pupils ask for assistance when necessary


	1 Pupils’ posters, drawing materials 

2 Sheets of A4 paper 

3 Score sheet for cooperation?
	40 min

	COMPLETION
	1 Let pupils present the their finished poster to the rest of the class and comment on it

2 Evaluate the ‘T-kaart’ and discuss tips and tops.
	1 Groups present their finished poster to the rest of the class

2 Pupils take part in evaluating the ‘T-kaart’ and share their tips and tops
	1 Pupils’ posters

2 SMART board
	5 

min


Lesson 5 – Script Video Clip + Role division

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce ‘T-kaart’ and discuss tips and tops of the previous lesson

2 Introduce and explain the Script Format (appendix 5) to the students. (hand out the format)


	1 Pupils contribute to the ‘T-kaart’

2 When necessary pupils ask questions about the Script Format.
	1 SMART board

2 Script Format
	10

min

	EXECUTION
	1 Instruct students to look at their video clip outline from the previous lesson and divide the roles.

2 Instruct pupils to start writing their script

3 Hand out dictionaries 

4 Walk around; make notes on cooperation and help groups.


	1 Pupils divide roles among each other

2 Pupils start writing their script

3 Pupils use dictionaries when necessary

4 Pupils ask for help  


	1 Script Outline

2 Script Format

3 Dictionaries

4 Score sheet for cooperation? 


	35 min

	COMPLETION
	1 Evaluate ‘T-kaart’ and discuss tips and tops 

2 Order all pupils to write down  to study their lines and bring all the props they need for the video clip
	1 Pupils take part in evaluating the ‘T-kaart’ and share their tips and tops

2 Pupils write down their homework
	1 SMART board

2 Pupils’ agendas 
	5

min


Lesson 6 – Video Clip Rehearsal

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce ‘T-kaart’ and discuss tips and tops from the previous lesson

2 Explain the outline of this lesson (write on board):

- 15 minutes of practice (each group at the same time

- one group at a time performs their act in front of the class

- Each group gets two changes to redo it when something goes wrong
	1 Pupils contribute to the ‘T-kaart’  

2 Pupils listen to explanation and possibly ask questions
	1 SMART board

2 SMART board


	10 min

	EXECUTION
	1 Instruct pupils to start practicing (15 min)

2 Walk around and make notes on cooperation

3 Ask every group to come in front of the class and act out their script (use all props).


	1 Pupils act out their script within their own group

2 Pupils may ask for advice

3 Groups come in front of the class and act out their script using all their props. 


	1 Pupils’ scrips

2 Score sheet cooperation?

3 Props


	15 min

20 min

	COMPLETION
	1 Evaluate ‘T-kaart’ and discuss tips and tops

2 Order all pupils to write down  to study their lines and bring all the props they need for the video clip
	1 Pupils take part in evaluating the ‘T-kaart’ and share their tips and tops

2 Pupils write down their homework
	1 SMART board

2 Pupils’ agendas
	5 

min




Lesson 7 – Filming Video Clips

	TEACHER’S ACTIONS
	PUPILS’ ACTIONS
	MATERIALS
	TIME

	PREPERATION
	1 Introduce ‘T-kaart’ and discuss tips and tops from the previous lesson

2 Give pupils 5 minutes to prepare themselves for filming; props, clothing, etc.

3 Prepare the classroom; put tables and chairs aside to create room for filming 

4 Assign a number to each group, so pupils know when it’s their turn

5 Install the camera
	1 Pupils contribute to the ‘T-kaart’

2 Groups prepare themselves for filming; props, clothing, etc.

3 Pupils assist to prepare the classroom; put tables and chairs aside to create room for filming

4 Pupils remember, write down, their number


	1 SMART board

2 Props, clothing, etc.

5 Camera 
	15

min

	EXECUTION
	1 Order first group to come in front of the class

2 Operate the camera

3 Repeat the points above until all groups have recorded their video clip


	1 First group prepares for filming, the other pupils sit in the back of the classroom and keep quiet

2 Group one performs while the rest of the class is quiet

3 Repeat the points above for all groups.


	1 Props, clothing, etc.

2 Camera
	35 min

	COMPLETION
	1 Evaluate ‘T-kaart’ and discuss tips and tops.

2 General evaluation of the Project
	1 Pupils take part in the evaluation of the ‘T-kaart’ and share their tips and tops

2 Pupils share their opinion on the Project and cooperation in general
	1 SMART board


	5 

min


4 – Sentence structures + vocabulary
Sentence structures for product description

	1 This product comes in handy when…
	1 Dit product is handig als…

	2 You should buy this product because…
	2 U moet dit product kopen omdat…

	3 You can order a free sample at …
	3 U kunt een gratis tester bestellen op…

	4 The product will make your life better/easier/more fun because…
	4 Het product zal uw leven beter/makkelijker/leuker maken omdat…

	5 The product looks very attractive because…
	5 Het product ziet er aantrekkelijk uit omdat…

	6 This product will be delivered to you within 24 hours.
	6 Dit product wordt binnen 24 afgeleverd.

	7 You can buy this product for the incredibly low price of …
	7 U kunt dit product kopen voor de ongelooflijk lage prijs van…

	8 More information is available on our website.
	8 Meer informatie is te vinden op onze website.


Vocabulary for product description

	1 to operate
	1 bedienen, gebruiken

	2 to be necessary
	2 nodig zijn

	3 to be bored
	3 zich vervelen

	4 wonderful
	4 geweldig

	5 incredible
	5 ongelooflijk

	6 colourful
	6 kleurrijk

	7 shape
	7 vorm

	8 characteristics
	8 eigenschappen

	9 unique
	9 uniek

	10 in stock
	10 op voorraad

	11 flashy
	11 opvallend 

	12 fashion
	12 mode

	13 trendy
	13 in de mode zijn

	14 desirable 
	14 gewenst

	15 to look fancy
	15 er aantrekkelijk uitzien


5 – Written Language Test

Sentences

1 Dit product is handig.



………………………………………………………

2 U moet dit product kopen.


………………………………………………………

3 U kunt een gratis tester bestellen.

………………………………………………………

4 Het zal uw leven makkelijker maken.
………………………………………………………

5 Het product ziet er aantrekkelijk uit.
………………………………………………………

6 This product will be delivered to you 
………………………………………………………
    within 24 hours. 



………………………………………………………

7 You can buy this product for the 

………………………………………………………

    incredibly low price of 25 euros.

………………………………………………………

8 More information is available on 

………………………………………………………

   our website.




………………………………………………………

Words

1 eigenschappen
……………………………  6 desirable

……………….....................
2 nodig zijn

……………………………  7 to be bored
………………………………….
3 op voorraad
……………………………  8 wonderful
…………………………………..
4 bedienen

……………………………  9 shape

…………………………………..

5 kleurrijk

……………………………  10 to look fancy
 ………………………………….

6 – Speaking Activity
1 Pupils fill in the table below within their cooperative group (each pupil has got a separate sheet of paper).

2 Pupils study and practice the answers (under ‘Pupil 2’) for five minutes.

3 The cooperative group of four is divided into two pairs and pupils carry out the speaking activity. Only pupil 1 may look at the chart below. 

4 When finished, pupils switch roles. 
	Pupil 1
	Pupil 2

	1 What is the name of your product?
	1 

	2 When does this product come in handy?
	2 

	3 Why should I buy this product?


	3 

	4 Where can I order a free sample?


	4 

	5 Why will this product make my life better/easier/more fun?


	5 

	6 What makes this product look attractive?


	6 

	7 Where can I find more information about the product?


	7 


7 – Example Posters
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8 – Script Format
	Name
	Text
	Action/Props
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